
1 
 

 
 

Comenius Regio  
Model United Nations Partnership  

 

2011 Evaluation Report  
  

 
 



1 
 

Comenius Regio Model United Nations Partnership 
2011 Evaluation Report 

 

Contents 

 
Executive Summary ........................................................................................................................................................................ 2 
1. Introduction ........................................................................................................................................................................... 4 

1.1. The Model United Nations (MUN) Explained ............................................................................................................... 4 
1.2. Project Background ....................................................................................................................................................... 4 
1.3. Vision 2030 Awards Project .......................................................................................................................................... 5 
1.4. Methodology and Methods .......................................................................................................................................... 6 
1.5. Limitations of this Evaluation ....................................................................................................................................... 8 
1.6. Acknowledgements ...................................................................................................................................................... 9 

2. Objective 1: Development of the Model United Nations Programme .................................................................................. 9 
2.1. Indicator A: Aims and Perceived Successes ................................................................................................................ 10 
2.2. Indicator B: Sustainable Working Relationships ......................................................................................................... 14 
2.3. Indicator C: Capacity Building ..................................................................................................................................... 15 
2.4. Indicator D: Information and Communications Technology (ICT) .............................................................................. 17 
2.5. Indicator E: Mobilities and Numbers Involved ........................................................................................................... 19 
2.6. /ŀǎŜ {ǘǳŘȅΥ bƛŀƭƭ hΩ/ƻƴƴƻǊ ......................................................................................................................................... 20 
2.7. Case study: Vision 2030 Awards ................................................................................................................................. 20 
2.8. Conclusions and Recommendations ........................................................................................................................... 21 

3. Objective 2: Local Authority and Partner Perceptions ........................................................................................................ 22 
3.1. Indicators A and B: Intercultural Conflict .................................................................................................................... 22 
3.2. Indicators C and D: Active Citizenship and Civic Engagement .................................................................................... 23 
3.3. Case Study: Mike Davis ............................................................................................................................................... 25 
3.4. Case Study: Iwona Nowak ........................................................................................................................................... 25 
3.5. Conclusions and Recommendations ........................................................................................................................... 26 

4. Objective 3: Teacher Perceptions of their Development .................................................................................................... 26 
4.1. LƴŘƛŎŀǘƻǊ !Υ tǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ ŀƴŘ {ǘǳŘŜƴǘǎΩ tŜǊǎƻƴŀƭ ŀƴŘ {ƻŎƛŀƭ 5ŜǾŜƭƻǇƳŜƴǘ ........................................ 26 
4.2. Indicator B: Professional 5ŜǾŜƭƻǇƳŜƴǘ ŀƴŘ {ǘǳŘŜƴǘǎΩ /ƛǘƛȊŜƴǎƘƛǇ {ƪƛƭƭǎ .................................................................... 27 
4.3. Indicator C: Awareness of European Countries and Issues......................................................................................... 28 
4.4. Indicator D: Other Professional Development ............................................................................................................ 29 
4.5. Indicator E: Training Days and Professional Development ......................................................................................... 30 
4.6. Case study: Peter Czajkowski ...................................................................................................................................... 30 
4.7. /ŀǎŜ ǎǘǳŘȅΥ aŀƱƎƻǊȊŀǘŀ aŀƧŜǿǎƪŀ ............................................................................................................................. 31 
4.8. Conclusions and recommendations ............................................................................................................................ 31 

5. Objective 4: Student and Teacher Perceptions of Student Development ........................................................................... 31 
5.1. Indicator A: Understanding of Local and Global Development .................................................................................. 31 
5.2. Indicator B: Knowledge, Skills and Motivation ........................................................................................................... 33 
5.3. Indicator C: Active Roles in Finding Solutions ............................................................................................................. 34 
5.4. Indicator D: Transferable Skills ................................................................................................................................... 35 
5.5. Case study: Natasha Collett ........................................................................................................................................ 37 
5.6. /ŀǎŜ ǎǘǳŘȅΥ aƻƴƛƪŀ ½ŀƳƻȍƴƛŜǿƛŎȊ ............................................................................................................................. 37 
5.7. Conclusion and Recommendations: ........................................................................................................................... 37 

6. Overall Conclusion and Recommendations ......................................................................................................................... 38 
6.1. General Conclusions ................................................................................................................................................... 38 
6.1. Broad recommendations ............................................................................................................................................ 39 
6.2. Logistical recommendations for the further development of the project ................................................................. 39 

7. Appendices .......................................................................................................................................................................... 40 
7.1. Appendix 1: Research Team Biographical Notes ........................................................................................................ 40 
7.2. Appendix 2: The Model United Nations Process ........................................................................................................ 40 
7.3. Appendix 3: Evaluation Objectives and Indicators ..................................................................................................... 42 
7.4. Appendix 4: Questionnaire Responses ....................................................................................................................... 43 
7.5. Appendix 5: Example Interview Schedule (Students) ................................................................................................. 45 
7.6. Appendix 6: Information Sheets for Interview Participants ....................................................................................... 46 

8. References ........................................................................................................................................................................... 46 
 



2 
 

Executive Summary 
 

This evaluation report was commissioned in November 2010 by the organisers of a European Union Comenius Regio-funded 
Model United Nations project.  This project connects the education districts of Haringey, North London, and Bedzin, Poland, 
using Model United Nations simulations to bring students, teachers and local education authority staff together within and 
between the two districts.  Two MUN conferences and an artistic competition were held in each region over the two years, 
with training and visits to help develop the programme sustainably in each region.  This report has been written by an 
independent team of education researchers (see Appendix 1: Research Team Biographical Notes). 
 
MUN programmes are simulations of discussions within the United Nations (UN), which take place in schools, universities and 
non-formal contexts around the world.  PartiŎƛǇŀƴǘǎ ǘŀƪŜ ƻƴ ǘƘŜ ǊƻƭŜ ƻŦ ŀƴ ŀǎǎƛƎƴŜŘ ŎƻǳƴǘǊȅΩǎ ŘƛǇƭƻƳŀǘΣ ǊŜǎŜŀǊŎƘ ǘƘŜ ŦƻǊŜƛƎƴ 
ŀƴŘ ŘƻƳŜǎǘƛŎ ǇƻƭƛŎƛŜǎ ƻŦ ǘƘŀǘ ŎƻǳƴǘǊȅ ŀƴŘ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŦƻǊƳŀƭ ŘŜōŀǘŜǎ ŀƴŘ ƛƴŦƻǊƳŀƭ ŘƛŀƭƻƎǳŜ ǘƻ ŀǘǘŜƳǇǘ ǘƻ ΨǊŜǎƻƭǾŜΩ 
international problems and global concerns such as conflict, poverty, gender violence and environmental issues. 
 
This is a small-scale evaluation based upon four specific objectives, which investigates the extent to which organisers and 
participants perceive that the intended outcomes of the programme have been met.  The evaluation uses mixed methods, 
including interviews, questionnaires, and observation of the 2011 conferences and training in both countries.  Case studies 
are incorporated into the report in order to illustrate the depth of commitment to the project held by some of its organisers 
and participants.  Conclusions and recommendations are based on analysis of ƛƴǘŜǊǾƛŜǿŜŜ ŀƴŘ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǊŜǎǇƻƴŘŜƴǘǎΩ 
perceptions relating to the four principal evaluation objectives, which are outlined below. 
 

Evaluation Objective 1: Development of the Model United Nations programme 
 

In Bedzin, Poland, a huge amount was achieved in just two years to develop the MUN 
programme.  In the UK, the existing programme was enhanced and enriched, and a 
European dimension involving exchange visits was added.  In both regions, the project built 
relationships between both teachers and students within the region.  The website became a 
hugely important resource for supporting students and teachers involved in the programme, 
although this was felt more in the UK than in Poland.  The project improved the capacity in 
both countries to build the knowledge and skills of teachers and students; but a challenge to 
the future sustainability of the programme was the cuts made to UK local authority support, 
one outcome of mass redundancies in the public sector.  In addition, a great deal of 
responsibility had been placed on a very small number of teaching staff, which could cause 
issues if these staff left the schools involved.  
 

Evaluation Objective 2: Local authority and partner perceptions of improvements to their understanding of the causes of 
and solutions for intercultural conflicts, and the promotion of active citizenship and civic engagement. 
 

The partners and organisers in both regions were able to clearly express common understandings of intercultural conflict, 
active citizenship and civic engagement, situated at both the local and international level.  They were also able to identify 
possible solutions to intercultural conflict, and were clear that the MUN programme had also helped the students to do so.  
Organisers and partners demonstrated how the MUN programme had helped to encourage both active citizenship and civic 
engagement, and thus have a positive effect on their local communities and the wider world. 
 

Evaluation Objective 3: Teacher perceptions of improvements to their professional development and their awareness of 
European countries and issues. 
 

The MUN programme had evidently contributed to ǘŜŀŎƘŜǊǎΩ professional development: in particular, by improving their 
knowledge and skills to enhance students' personal and social development.  The programme was also felt to have had a 
positive impact on teaching styles.  Some teachers had not had the particular opportunity to improve their awareness of 
European countries and issues, although data indicated that the awareness of both teachers and students of different 
countries and global issues in general had been improved by the programme. 
 

Evaluation Objective 4: Student and teacher perceptions of ƛƳǇǊƻǾŜƳŜƴǘǎ ǘƻ ǎǘǳŘŜƴǘǎΩ understandings of the connections 
between problems of local and global development; active involvement in finding solutions; and their transferable skills. 
 

The MUN programme was perceived to have contributed to studentsΩ knowledge, skills, motivation, confidence and social 
interaction to a great extent.  Student respondents were able to illustrate the connections between problems of local and 
global development and to highlight how their research and communication skills had been improved.  In order to avoid 
students using sweeping statements, generalisations and assumptions about particular countries, researchers noted the 



3 
 

importance of thorough research and preparation for conferences.  It was also unclear whether participation in MUN had 
resulted in direct active citizenship activities amongst students and this was identified as an area for further development. 
 

General Conclusions 
 

(a) Data clearly indicated a high level of enthusiasm and dedication by organisers of the project, which greatly contributed 
to the success of the programme.  It was clear that some participating students in particular had an overwhelmingly 
positive experience which had changed their lives enormously. 

(b) The opportunity to meet with peers from different schools and backgrounds and the feeling of responsibility and 
engagement within the programme had been highly motivating for students, in combination with well-organised and 
appropriately sized conferences and committees.   

(c) High levels of reported improvements to transferable skills and awareness of different countries and global issues 
indicated that the majority of student respondents had benefited from their participation in the project. 

(d) Thorough research and preparation for the conference by delegates and chairs was crucial to the success of the 
programme.  In particular, there was a danger that with insufficient research, country stereotypes might be reported in 
committee debates rather than more realistic and nuanced positions. 

(e) The partnership between the UK and Poland had been highly beneficial, in particular due to the transfer of the 
educational model from North London to Bedzin.  Teachers and organisers who had participated in the mobilities noted 
improvements in their understanding of European countries and issues; and working relationships had been built 
between teachers across the two countries. 

(f) There was significant concern that UK public sector cuts could affect the further development of the programme.  
However, data indicated that the MUN programme had built sufficient capacity within each country to remain active 
and even continue to expand in the coming years. 

(g) The levels of interest in future participation were high and it appeared there would be many schools keen to continue 
their involvement with the programme in both countries. 

 

Broad recommendations 
 

1. Lƴ ƻǊŘŜǊ ǘƻ ƳŀƪŜ ǘƘƛǎ ǇǊƻƎǊŀƳƳŜ ŀ ƪŜȅ ŦŜŀǘǳǊŜ ƻŦ ǎǘǳŘŜƴǘǎΩ Ǝƭƻōŀƭ ŜŘǳŎŀǘƛƻƴΣ ǿŜ ǊŜŎƻƳƳŜƴŘ expansion of the core staff 
to include a number of MUN team members within each school or organisation.  Headteachers should be targeted for 
their support in building up teams of MUN staff, and curricular time requested. 

 
2. In order to avoid the stereotyping of country positions within this and similar programmes, we recommend further 

emphasis on thorough research and preparation for students and teachers.  Training should be earlier and should enable 
teachers to use technology to link with citizens from the countries under study, and/or visit embassies to discuss issues 
with key actors. 

 
3. In order to transform knowledge, skills and motivation into action, we recommend that MUN conferences incorporate 

activities that challenge students to translate their resolutions into practical actions to help change society: for example, 
letter-writing campaigns to politicians on the issues being discussed. 

 

Logistical recommendations for the further development of the project 
 

1. Improvements to the website, including the following: 
(a) Website kept up to date, by teachers or experienced students involved in the 

project; 
(b) Website translated into other languages (such as Polish); 
(c) Specific training provided for teachers and students new to MUN regarding the 

use and navigation of the website. 
 

2. Making specific reference to the European context during training days; ensuring that a 
full range of European countries are more evenly distributed amongst schools involved 
in the MUN conferences. 

 
3. Organising a greater number of training days, involving teachers, experienced students 

and/or university students.  Additional events held for teachers at which to share their 
experiences and ideas for supporting delegates. 
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1. Introduction 

 
This evaluation report relates to a two-year European Union funded Comenius Regio programme managed by the British 
Council and administered by local authorities and schools in Haringey, North London, UK and Bedzin, Poland.  The project, 
which commenced in September 2009, aspired to develop an active citizenship programme with global learning and 
cooperation through Model United Nations (MUN) activities.  Specifically, two MUN conferences were held in each region 
over the two years, with training and visits to help develop the programme sustainably in each region.  As part of the project 
ǘƘŜ tƻƭƛǎƘ ƻǊƎŀƴƛǎŜǊǎ ŀƭǎƻ ƘŜƭŘ ŀ ŎƻƳǇŜǘƛǘƛƻƴ ŎŀƭƭŜŘ ǘƘŜ ά±ƛǎƛƻƴ нлол !ǿŀǊŘǎέ, which involved students constructing an 
artistic work illustrating what they thought the world would be like in 2030.   
 
The project evaluation took place between November 2010 and July 2011 and involved analysis of interview and 
questionnaire data.  This report has been written by an independent team of education researchers (see Appendix 1: 
Research Team Biographical Notes). 
 

1.1. The Model United Nations (MUN) Explained 
 
MUN programmes are simulations of discussions within the United Nations (UN), which take place in schools, universities and 
non-formal contexts around the world.  tŀǊǘƛŎƛǇŀƴǘǎ ǘŀƪŜ ƻƴ ǘƘŜ ǊƻƭŜ ƻŦ ŀƴ ŀǎǎƛƎƴŜŘ ŎƻǳƴǘǊȅΩǎ ŘƛǇƭƻƳŀǘΣ ǊŜǎŜŀǊŎƘ ǘƘŜ ŦƻǊŜƛƎƴ 
and domestic policies of that country and participate in ŦƻǊƳŀƭ ŘŜōŀǘŜǎ ŀƴŘ ƛƴŦƻǊƳŀƭ ŘƛŀƭƻƎǳŜ ǘƻ ŀǘǘŜƳǇǘ ǘƻ ΨǊŜǎƻƭǾŜΩ 
international problems and global concerns such as conflict, poverty, gender violence and environmental issues.  Generally 
participants are given a country that is not their own and they are often 
divided into a number of committees, each with a slightly different focus: 
for example, the United Nations Department of Economic and Social 
Affairs, the Human Rights Council and the World Health Organisation. 
 
MUN programmes have existed across the globe since the very formation 
of the United Nations, having been preceded by the Model League of 
bŀǘƛƻƴǎΦ  ¢ƘŜǊŜ ŀǊŜ ƴƻ ΨƻŦŦƛŎƛŀƭΩ a¦b ǇǊƻƎǊŀƳƳŜǎ ōǳǘ ŀ ƴǳƳōŜǊ ƻŦ 
organised conferences have direct connections to UN or United Nations 
Association (UNA) agencies.  Some programmes are classroom-based 
(around 30 students), some are medium-sized conferences of around 200-
400 students and some are very large conferences, which can reach sizes 
of 1000-4000 students.  They can be half-day, one-day, two-day or week-
long events. 
 
Appendix 2 outlines the process students and teachers go through when planning for and attending MUN conferences.  This 
process is slightly different for each context in which a MUN is organised (for example, committee sizes may vary and for 
some conferences students are expected to be better prepared than for others).  The process outlined in Appendix 2 is 
similar to that used within this particular Comenius Regio-funded MUN project. 
 

1.2. Project Background 
 
The main Haringey (UK) school involved in this project, Highgate Wood School, has been running an MUN programme for 
schools in the North London area since 2008.  The conference is a one-day event held in March each year for around 200 
students.  This conference programme had previously been supported by IŀǊƛƴƎŜȅ /ƻǳƴŎƛƭ /ƘƛƭŘǊŜƴ ŀƴŘ ¸ƻǳƴƎ tŜƻǇƭŜΩǎ 
Service, which also had an existing relationship with the Polish civic authority of Bedzin, as part of a European Safer Schools 
project.  When the opportunity arose to apply for a Comenius Regio grant, a number of schools and partners were 
enthusiastic to participate.  The projectΩǎ ƭŜŀŘ schools and partners are as follows: 
 

 UK Poland 

Local Authority Haringey Council Bedzin Civic Authority (Silesia) 

Lead School Highgate Wood School ½ŜǎǇƽƱ {ŎƘƻƻƭ [ƛŎŜǳƳ hƎƽƭƴƻƪǎȊǘŀƱŎŊŎŜ ǿ ²ƻƧƪƻǿƛŎŀŎƘ 

Second School Park View Academy ½ŜǎǇƽƱ {ŎƘƻƻƭ nr 1 w Bedzinie 

Project Partner Citizenship Foundation Education for the Future Association 

 
Haringey in the UK has a population of around 225,000 and has fairly high levels of deprivation, in comparison to other 
boroughs across London and the UK.  The two main project schools in Haringey are state (public) mixed secondary schools 
(age 11- 16/18), both with high levels of diversity in their large student populations of between 1200 and 1400.  Each has a 
commitment to internationalism, both having held ǘƘŜ .ǊƛǘƛǎƘ /ƻǳƴŎƛƭΩs International Schools Award.  The UK partner, the 
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Citizenship Foundation, is a Non-Governmental Organisation (NGO), founded in 1989, which promotes education for 
citizenship (including politics, law and economic awareness) and runs programmes aiming to engage people directly in social 
action.  The role of the Citizenship Foundation in this MUN project was to disseminate information through its website and to 
contribute towards the development of the curricular resources. 
 

Bedzin County in the Polish region of Silesia has a population of around 150,000.  The post-
industrial nature of the region has contributed to high unemployment and inter-generational 
gaps in terms of goals and ambitions.  Prior to this project, the district authority had extensive 
experience of European Union-funded programmes.  The two main project schools in Bedzin 
County are state (public) upper secondary schools (age 16-20) with school populations of 
around 300 students.  The Polish partner, Education for the Future Association, is primarily run 
by local schoolteachers and by staff at the University of Silesia in Katowice.  The Association 
organises workshops and lectures for students in the Silesia region on topics such as human 
rights, tolerance, active citizenship and European education.  The role of the Association in this 
project was to support the provision of materials and training for students; and to develop the 
student workshops and provide expert judges for the Vision 2030 competition. 
 
The target students for the MUN programme were 15 to 18 year olds, although in the UK 
students as young as 13 attended the conferences.  The project aimed to involve at least 
fifteen schools in each region, with each school bringing between ten and twenty students to 

the conference.  A website was set up by the UK organisers, on which various materials were placed including the topic 
briefing papers and web-links to help students with their research.  The website has two sections with different passwords 
for teachers and for students: more sensitive materials are only on the teacher section on the website. 
 
1.2.1. Project Timeline 
 
The following table shows the project milestones, including the mobilities (movements of project team between the UK and 
Poland) and evaluation activities such as questionnaire distribution and interviews.  
 

Dates Action Mobilities Evaluation activities 

Sept 2009 Start of Project   

Sept 2009 Partners preparing materials for website   

Nov 2009 Website launch   

Dec 2009 Training seminar in the UK Poland to UK  

Jan 2010 UK Training   

Feb 2010 Vision 2030 Competition and Workshops   

Mar 2010 UK 2010 Conference: ά/ƘƛƭŘǊŜƴ ƛƴ /ƻƴŦƭƛŎǘέ Poland to UK 2010 UK questionnaires 

June 2010 Poland 2010 Conference: ά/ƘƛƭŘǊŜƴ ƛƴ /ƻƴŦƭƛŎǘέ UK to Poland  

Nov 2010 Evaluation commissioned   

Feb 2011 UK Training  UK interviews 

Mar 2011 UK 2011 Conference: ά²ƻƳŜƴΥ IŀƭŦ ǘƘŜ ²ƻǊƭŘέ Poland to UK 2011 UK questionnaires & interviews 

April 2011 Training visit to Poland UK to Poland  

June 2011 Poland 2011 Conference: ά²ƻƳŜƴΥ IŀƭŦ ǘƘŜ ²ƻǊƭŘέ UK to Poland 2011 Poland questionnaires & 
interviews; UK interviews 

July 2011 Evaluation Report completed   

 
1.3. Vision 2030 Awards Project 

 
!ǎ ǇŀǊǘ ƻŦ ǘƘŜ /ƻƳŜƴƛǳǎ wŜƎƛƻ ǇǊƻƧŜŎǘ ǘƘŜ tƻƭƛǎƘ ƻǊƎŀƴƛǎŜǊǎ ƘŜƭŘ ŀ ŎƻƳǇŜǘƛǘƛƻƴ ŎŀƭƭŜŘ ǘƘŜ ά±ƛǎƛƻƴ нлол !ǿŀǊŘǎέΦ  This 
supported students involved in the project to construct an artistic work illustrating what they thought the world would be 
like in 2030.  Workshops ŜƴǘƛǘƭŜŘ ά¢ƛƳŜ aŀŎƘƛƴŜ нлолέ were held in Poland in February 2010 during which specialists, 
including political scientists and film studies experts, talked to the students about architectural, film and literary visions of the 
future.  Students then discussed what they imagined a baby born in 2030 might experience growing up.  Finally, students 
used art materials and collage techniques to create their own futuristic visions of the world, which were appraised by a jury 
and awards were given for the most creative and imaginative art works.   
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The aims of the Vision 2030 Awards project included the following: 
 

1. To motivate participants to become active citizens, aware of the relationship between problems of local and global 
development; and to devŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ƛƳŀƎƛƴŀǘƛƻƴǎΣ creativity and non-verbal communication skills; 

2. ¢ƻ ŜȄŀƳƛƴŜ ǎǘǳŘŜƴǘǎΩ ƛŘŜŀǎ ŀōƻǳǘ ǘƘŜ ǎƻǳǊŎŜǎ ƻŦ ƳƻŘŜǊƴ Ǝƭƻōŀƭ ŎƻƴŦƭƛŎǘǎ ŀƴŘ ǇƻǎǎƛōƭŜ ǎƻƭǳǘƛƻƴǎΤ 
3. To stimulate interest in the future, showing the younger generation that their attitudes and choices can shape the 

future of the world; and to stimulate public debate about global issues in the twenty-first century; 
4. To discover and promote artistic and literary talent in young people; 
5. To encourage closer cooperation between local government, schools and NGOs working in the education field and in 

youth work. 
 
The case study in section 2.7 illustrates the perceived outcomes of this element of the project. 
 

1.4. Methodology and Methods 
 
This is a small-scale evaluation based on four specific objectives, which investigates the extent to which organisers and 
participants perceive that the intended outcomes of the programme have been met.  The evaluation uses mixed methods 
(based principally on interviews and questionnaires), but since the research is based on perceptions of impact rather than 
impacts themselves, emphasis is placed upon the in-depth analysis of interview responses.  Some project documents, such as 
conference materials, were also consulted to provide further depth to the analysis.  In addition, evaluators observed the 
London 2011 training event, the London 2011 conference and the Polish 2011 conference. 
 
The evaluation both draws from and contributes to the Principŀƭ LƴǾŜǎǘƛƎŀǘƻǊΩǎ ŎƻƴŎǳǊǊŜƴǘ ŘƻŎǘƻǊŀƭ ǊŜǎŜŀǊŎƘ ƻƴ ǘƘŜ MUN 
programme, on the understanding and permission of project organisers and participants. 
 
1.4.1. Project Aims and Objectives 

 
The original partnership objectives as identified in the project proposal were: 
 

1. To build the capacity of each partner region to develop the Model United Nations 
(MUN) programme of active citizenship in its schools. 

2. To enable the local authority regions and partners to better understand the 
causes of intercultural conflicts, identify solutions and promote civic engagement. 

3. To equip teachers with the knowledge and skills to support students in their 
personal and social development and to enhance their citizenship skills. 

4. To enable students to understand the connections between problems of local and 
global development and to play an active role in finding solutions. 

 
The team of researchers interviewed the organisers near the start of the evaluation project 
in order to gauge the extent to which these objectives were still felt to be appropriate and 
relevant.  While to a large extent the organisers reinforced the objectives outlined above, 
researchers identified a number of concrete aims for the MUN programme specifically, 
that were heavily endorsed within the interviews.  Conducting an analysis of the organiser 

interview transcripts, the researchers thus identified a set of project aims for the MUN programme όŦǊƻƳ ǘƘŜ ƻǊƎŀƴƛǎŜǊǎΩ 
perspectives), from which questionnaire and interview questions could be directly drawn, as follows: 
 

1. To enhance intercultural engagement (having students meet other students from different schools and 
backgrounds); 

2. To encourage students to take responsibility for their own learning and to feel empowered; 
3. To develop student awareness of other countries and perspectives as well as develop forms of active citizenship; 
4. To build capacity for teachers and local authority partners to run MUN programmes. 

 
hǊƎŀƴƛǎŜǊǎ ǿŜǊŜ ǇŀǊǘƛŎǳƭŀǊƭȅ ƪŜŜƴ ǘƻ ǎǘǊŜǎǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ŀŎƪƴƻǿƭŜŘƎƛƴƎ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ǇŜǊŎŜƛǾŜŘ ƛƳǇŀŎǘǎ ƻƴ ǎǘǳŘŜƴǘǎΩ 
development and this is reflected by the emphasis on students within the first three aims.  The extent to which questionnaire 
respondents and interviewees were aware of, and felt that the aims outlined above had been achieved, is explored in more 
detail in section 2.1. 
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1.4.2. Evaluation Objectives and Indicators 
 
Based on the overall project objectives, a set of evaluation objectives were developed in collaboration with the project 
organisers, as follows:   
 
Evaluation Objective 1: To investigate the extent to which each partner region has developed the Model United Nations 

programme in its schools. 
Evaluation Objective 2: To examine the extent to which local authority regions and partners consider that the project has 

enabled them to better understand the causes of intercultural conflicts, identify solutions, and promote active citizenship 
and civic engagement. 

Evaluation Objective 3: To explore the extent to which teachers consider that the project has contributed to their 
professional development (by improving their knowledge and skills to support students in their personal and social 
development and to enhance their citizenship skills) and to their awareness of European countries and issues. 

Evaluation Objective 4: To evaluate the extent to which students and teachers consider that the project has enabled students 
to understand the connections between problems of local and global development and to play an active role in finding 
solutions; and improved their transferable skills. 

 
Using these four objectives, the research team constructed a set of indicators, again agreed with project organisers, that 
ǿƻǳƭŘ ƘŜƭǇ ǘƻ ƛƭƭǳƳƛƴŀǘŜ ǘƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ƻǊƎŀƴƛǎŜǊǎ ŀƴŘ ǇŀǊǘƛŎƛǇŀƴǘǎ ŦŜƭǘ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ŀƛƳǎ ƘŀǾŜ ōŜŜƴ ƳŜǘΦ  The full list of 
objectives and indicators for the evaluation is shown in Appendix 3. 
 
1.4.3. Evaluation Research Methods 
 

1.4.3.1. Questionnaires 
 
The evaluation aimed to seek input from the majority of direct participants in the project 
during 2011, which was achieved through questionnaires distributed to students and 
teachers during the two conferences in London and Katowice.  Responses to relevant 
ǉǳŜǎǘƛƻƴǎ ƛƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ȅŜŀǊΩǎ ŎƻƴŦŜǊŜƴŎŜ ǉǳŜǎǘƛƻƴƴŀƛǊŜ (2010, London) were also used to 
supplement the analysis.  However, a smaller number of questions in the 2010 
questionnaire were directly relevant to the evaluation objectives since this questionnaire 
had not been designed by the research team: and a far smaller number of questionnaires 
were actually collected in 2010.  The questions from the 2011 questionnaires and the 
questionnaire results are displayed in Appendix 4. 
 
The breakdown of questionnaire responses was as follows: 
 

 March 2010: London 
Conference 

March 2011: London 
Conference 

June 2011: Poland Conference 

Student Responses 77  
(out of approx. 200 attending 

students) 

136  
(out of approx. 240 attending 

students) 

62  
(out of approx. 120 attending 

students) 

Teacher Responses 11  
(out of approx. 13 attending 

teachers) 

13  
(out of approx. 16 attending 

teachers) 

13  
(out of approx. 25 attending 

teachers) 

 
1.4.3.2. Interviews 

 
In order to provide more in-depth analysis of the perceptions of organisers and participants, ten semi-structured interviews 
(with room for digression from the specific questions) were conducted in the UK.  These were recorded and transcribed.  Ten 
structured interviews (with no room for digression from the specific questions) were conducted in Poland.  These were made 
in written form and were translated by the Polish team.  The classification of interviewees in terms of their roles in the 
project was as follows: 
 

 Organisers Partners Teachers Students 

UK Interviews (semi-structured) 2 1 4 3 

Poland Interviews (structured) 3 1 2 4 
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An example interview schedule, for students, is displayed in Appendix 5.  The semi-structured interviews took around 30-40 
minutes each and were conducted by members of the research team.  Interviewees were chosen primarily by organisers 
(self-selecting sampling), in consultation with the research team, since the small scale and timing of the evaluation made 
random sampling impractical.  The rationale for the choice of student and teacher interviewees was based on their heavy 
involvement in the programme (maximal cases): most were involved from the beginning to the end of the project (with 
students having taken roles including delegates, Chairs and Secretary-General).  With only three or four interviewees in each 
country, they could not have been representative of the very diverse student population involved in the project, but instead 
the selection by extent of involvement allowed evaluators to ŜȄǇƭƻǊŜ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎΩ ŀƴŘ ǘŜŀŎƘŜǊǎΩ in-depth perspectives, 
clarifying and expanding upon the broad quantitative results of the 
questionnaires.  Generalisations are not possible from this type of sampling 
but these can be obtained more reliably from the student and teacher 
questionnaires, with the caveats described in section 1.5. 
 
Translation of questionnaires and interviews from English to Polish, and back 
into English, was undertaken by the Polish teachers involved in the project.  
Documents such as newsletters and magazines were also translated on 
request during the June 2011 visit to Poland. 
 

1.4.3.3. Case Studies 
 
A set of case studies based on individual experiences of the project has been incorporated into the evaluation report, in 
order to illustrate the depth of commitment to the project held by some of its organisers, partners and participants.  
Generalisations are not possible from these case studies but they have allowed us to incorporate more personal standpoints 
into the evaluation.  Interviewees were asked at the start of each interview whether they would consent to being a case 
study and the research team chose the case studies based on the permissions (and photos) granted and, certainly with 
regard to the UK case studies, the depth of involvement in the project.  The Vision 2030 awards were also included as a case 
study under Objective 1 as organisers wished to highlight this element of the project, which was slightly separate from the 
main MUN programme under study. 
 

Objective Case Studies Section 

Objective 1: Development of the Model United Nations Programme 
bƛŀƭƭ hΩ/ƻƴnor (UK Organiser) 
Vision 2030 Awards 

2.6 
2.7 

Objective 2: Local Authority and Partner Perceptions 
Mike Davis (UK Organiser) 
Iwona Nowak (Polish Partner) 

3.3 
3.4 

Objective 3: Teacher Perceptions of their Development 
Peter Czajkowski (UK Teacher) 
aŀƱƎƻǊȊŀǘŀ aŀƧŜǿǎƪŀ όtƻƭƛǎƘ ¢ŜŀŎƘŜǊύ 

4.6 
4.7 

Objective 4: Student and Teacher Perceptions of Student 
Development 

Natasha Collett (UK Student) 
aƻƴƛƪŀ ½ŀƳƻȍƴƛŜǿƛŎȊ όtƻƭƛǎƘ {ǘǳŘŜƴǘύ 

5.5 
5.6 

 
1.4.4. Ethical Considerations 
 
This project evaluation was planned and implemented in accordance with BERA guidelines (British Educational Research 
Association, 2004).  All researchers interviewing students held a valid Criminal Records Bureau certificate.  Written informed 
consent was sought from each interview participant.  Parental consent was also obtained for the student interviews.  An 
information sheet was made available to all participants in the research, which is displayed in Appendix 6.  Each participant 
was given the option to waive his/her anonymity and to be presented as a case study and the great majority of interviewees 
consented to this.  Apart from within the case studies, all interviewees and all questionnaire responses are quoted 
anonymously throughout the report.  Participation in the research was voluntary (although students and teachers were 
heavily encouraged to fill in their questionnaire forms at the conferences), and interview participants were at liberty to 
withdraw at any time without prejudice or negative consequences.  Data was stored securely and was made available to 
project organisers and partners only in anonymous form, apart from case studies.  Project organisers and partners were fully 
involved in all aspects of the evaluation and there was flexibility to alter the design and scope of the project where necessary 
and in accordance with budgetary constraints.  
 

1.5. Limitations of this Evaluation 
 
This evaluation was on a small scale and with limited time available to interview organisers, teachers and students in both 
countries, including the transcription and analysis of these interviews.  Numbers of interview respondents (ten in each 
country) were small and the decision was taken to exclude school leaders (e.g. head teachers) and parents from the 
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evaluation, since these groups were less directly involved in organising and participating in the project.  Numbers involved in 
the conferences themselves were also fairly small, particularly in Poland, and questionnaires were not filled in and submitted 
by all conference attendees (since this was voluntary): around 57% of student attendees at the 2011 UK conference 
responded to the questionnaire, and the equivalent was around 52% at the 2011 Polish conference.  Generalisation from the 
questionnaire data to a wider population would therefore be somewhat unreliable.  Consequently, while we have included 
quantitative data, we have focused primarily on a qualitative approach.  We were also limited in sampling techniques for 
students in both countries.  In agreement with organisers interviewees were chosen who had been heavily involved in the 
project since its inception (maximal cases).  This enabled us to gain an understanding of the potential depth of participant 
experiences with the project, but not the breadth of experience amongst diverse participants.   
 
Language barriers (since none of the researchers speak Polish) combined with time pressures meant that interviews with 
Polish participants and organisers had to be in written, structured form rather than the semi-structured format used in the 
UK.  This has limited the extent to which Polish interviewees have been quoted directly in this report, since Polish interview 
responses were concise with limited exploration of the broader ideas surrounding the project.  However, the hard work and 
dedication of the Polish teachers who translated all the evaluation documents and interview / questionnaire responses must 
be acknowledged and applauded.  
 
Since the evaluation was commissioned over half-way into the two-year project, ŀ ΨōŜŦƻǊŜ ŀƴŘ ŀŦǘŜǊΩ-style evaluation, 
measuring the impacts of the programme on students and teachers, was deemed to be unsuitable.  Comparison with a 
ΨŎƻƴǘǊƻƭ ƎǊƻǳǇΩ ǿŀǎ also unlikely to allow the impact of the MUN alone to be identified.  Students who participate tend to be 
those who are already more globally aware and thriving academically, and therefore it would be problematic to attribute 
causal links to the programme itself.  Rather than making judgements about the quality of the pedagogical experience, the 
evaluation aims to investigate what the project meant for its organisers and participants, and the extent to which they feel 
the project was successful in achieving its objectives.  As researchers we wished the evaluation to be of constructive use for 
the future development of this and similar programmes.  In addition to guiding the organisers regarding the methodological 
constraints of the evaluation project, we were guided ourselves by the terms of reference set by the organisers.  The specific 
objectives on which this report is based limit the evaluation to some extent, but it also ensures that clarity and focus are 
preserved.  While there are aspects of the MUN experience that cannot be captured by a questionnaire or an interview, and 
the experience itself should not be reduced to the indicators we have examined, the collected evidence in this report 
provides some interesting reflections on what the project has meant for organisers and participants and has enabled us to 
make some clear recommendations for the future of this and similar projects. 
 

1.6. Acknowledgements 
 
Sincere thanks to the entire project team (in both the UK and Poland) and in particular to our interviewees and to those who 
facilitated and translated interviews and questionnaires.  We are especially grateful to the Polish organisers who arranged a 
wonderful stay in Katowice in June 2011 for the UK visitors including two members of the research team. 
 
Thanks also to the following people who contributed valuable ideas and advice to the research team:  

¶ Stephanie Dietz, Doctoral Researcher (Specialist in Quantitative Research Methods);  

¶ Professor Paul Morris, Department of International and Comparative Education, Institute of Education, University of 
London; 

¶ Dr Doug Bourn, Director, Development Education Research Centre, Institute of Education, University of London. 
 
 

2. Objective 1: Development of the Model United Nations Programme 

 
The first objective of this evaluation was to investigate the extent 
to which each partner region was perceived to have developed 
the MUN programme in its schools.  The indicators in this section 
cover the extent to which the overall aims of the programme 
were understood and were felt to have been met, the role of the 
programme in developing relationships between teachers in each 
region and building capacity for future programmes, the perceived 
effectiveness of ICT in the programme (particularly the North 
London MUN website) and the total numbers of participants in 
the conferences and on international visits.  
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2.1. Indicator A: Aims and Perceived Successes 
 
¢ƘŜ ŜȄǘŜƴǘ ǘƻ ǿƘƛŎƘ ǎǘǳŘŜƴǘǎΣ ǘŜŀŎƘŜǊǎΣ ƻǊƎŀƴƛǎŜǊǎ ŀƴŘ ǇŀǊǘƴŜǊǎ ŀǊŜ ŀǿŀǊŜ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΩǎ ŀƛƳǎ όŀǎ ƛŘŜƴǘƛŦƛŜŘ ōȅ ǘƘŜ 
programme organisers) and feel the programme has been successful in achieving its aims. 
 
In interviews with the main organisers of the project, the MUN ǇǊƻƎǊŀƳƳŜΩǎ main aims were articulated as follows:   
 

1. To enhance intercultural engagement (having students meet other students from different schools and 
backgrounds); 

2. To encourage students to take responsibility for their own learning and to feel empowered; 
3. To develop student awareness of other countries and perspectives as well as develop forms of active citizenship; 
4. To build capacity for teachers and local authority partners to run MUN programmes. 

 
The organisers elaborated and added to these core aims in a number of ways:  
 

¶ ¢ƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ŎƻƴŦƛŘŜƴŎŜΣ ŎƻƴǘǊƻƭ ƻǾŜǊ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ŀƴŘ ƻǘƘŜǊ ǘǊŀƴǎŦŜǊŀōƭŜ ǎƪƛƭƭǎ ς άǘƻ ƎƛǾŜ ǘƘŜƳ ǘƘŜ 
confidence and skills that arŜ ƛƴǾƻƭǾŜŘ ƛƴ ŘŜōŀǘƛƴƎ ŀƴŘ ŎƻƴŦƭƛŎǘ ǊŜǎƻƭǳǘƛƻƴέ (Organiser, UK); άŘŜǾŜƭƻǇƛƴƎ ǎƪƛƭƭǎΥ 
psychological, linguistic and in planning, debating, public speaking, listening, strategic thinking, negotiating and 
ŦƛƴŘƛƴƎ ŎƻƳǇǊƻƳƛǎŜέ (Organiser, Poland) (linked with aim 2); 

¶ To develop global citizenship and help students to άunderstand that there is a big world out there that they can 
ǇŀǊǘƛŎƛǇŀǘŜ ƛƴέ (Organiser, UK) (linked with aim 3); 

¶ To build links with universities and other agencies, to support schools; cooperation between partner regions; sharing 
experiences in the field of education (linked with aim 4); 

¶ Making MUN popular in the region (linked with aim 4). 
 
All teachers and students interviewed were able to articulate what they saw as the aims of the programme and, in addition 
to those above, these included: learning about the way the UN is run; providing a fun extra-curricular activity to do; and 
providing a safe forum in which to discuss sensitive issues.  
 
The questionnaire data indicates that the majority of UK teachers and students who responded felt that they have a clear 
understanding of the aims of the programme.  11 out of 13 of the UK teachers who answered the questionnaire in 2011 
ΨŀgreedΩ or Ψǎtrongly agreedΩ that the nature and objectives of the MUN had been clearly communicated from the start.  In 
2010 this figure was also high at 10 out of 11.  Similarly, 12 out of the 13 Polish teachers who answered the 2011 
questionnaire ΨŀgreedΩ or Ψǎtrongly agreedΩ that the aims of the MUN were clear to them.  Student questionnaire responses 
were also very positive (slightly more so in the UK than in Poland, perhaps due to language issues), as illustrated in the 
following table: 
 

Question (2011) : The aims of the Model UN are clear to me. 

UK student respondents 90% (123 out of 136) either ΨŀgreedΩ ƻǊ Ψstrongly agreedΩΦ 

Polish student respondents 78% (49 out of 62) either ΨŀgreedΩ ƻǊ Ψstrongly agreedΩΦ 

 
Both UK organisers felt the programme had been very successful in achieving the aims 
they had identified.  The UK partner, teachers and students interviewed were also 
unequivocal in their agreement that the programme had been successful in meeting the 
aims they had identified.  Indicators of the success of the programme highlighted by 
those interviewed included: the high prestige of the programme amongst students; the 
number of schools involved; the number of participating students now considering going 
to university who would not have done so before; and the number of students wanting to 
take part in future:  
 

άLϥǾe never known anyone to do just one model UN conference and not want to do it 
ŀƎŀƛƴΦέ (Student, UK)   
 
Similarly, all the Polish interviewees felt that the programme had been successful in 
meeting the aims they identified, for example: 
 

 άL ǘƘƛƴƪ ƛǘ ǿŀǎ ǾŜry successful. The participants of the debate themselves can be an 
ŜȄŀƳǇƭŜΥ ǘƘŜȅ ƎŀƛƴŜŘ ŀƴŘ ƛƳǇǊƻǾŜŘ ŘƛŦŦŜǊŜƴǘ ǎƪƛƭƭǎΦέ  (Student, Poland)  
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One of the Polish organisers and one of the Polish teachers pointed to the number of schools taking part as an indicator of 
success.  A Polish organiser also noted: 
 

άό¢ƘŜ ǎǘǳŘŜƴǘǎύ are still using the knowledge gained during the preparation for the conferences. The pupils and 
ǘŜŀŎƘŜǊǎ ŀǊŜ ƳƻǊŜ ŀǿŀǊŜ ƻŦ Ƙƻǿ ƛƳǇƻǊǘŀƴǘ ǘƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƧŜŎǘǎ ŀǊŜΦέ (Organiser, Poland). 

 
Questionnaire results strongly supported the positive interview comments, with high numbers of student and teacher 
respondents stating that they felt the MUN had been a success, as illustrated by the charts in Figure 2-1, and high numbers 
feeling inspired to continue with the MUN project.  12 out of 13 UK teachers and 11 out of 13 Polish teacher respondents 
answered ΨŀƎǊŜŜΩ ƻǊ Ψstrongly aƎǊŜŜΩ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ άThis programme has inspired me to take part in a Model United Nations 
programme in futureέ, and 78% of UK student and 83.9% of Polish student respondents answered ΨaƎǊŜŜΩ ƻǊ Ψstrongly aƎǊŜŜΩ 
ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ άI would definitely be interested in participating in another Model UN eventέ. 
 
Figure 2-1: Questionnaire responses όнлммύ ǘƻ ά¢ƘŜ aƻŘŜƭ ¦b Ƙŀǎ ōŜŜƴ ŀ ƎǊŜŀǘ ǎǳŎŎŜǎǎέ 
 

 
 
As Figure 2-1 illustrates, the overwhelming majority of questionnaire respondents in both the UK and Poland felt the MUN 
had been a success.  However, examining the interview and questionnaire data more broadly reveals that some variation 
existed in the specific aims respondents felt had been most successful, within a wide spectrum relating to both the process of 
the programme and outcomes for the young people involved.  The following subsections examine the perceived success of 
the programme in reaching the aims numbered 1-4 above and referring to the supplementary ideas bulleted above where 
appropriate. 
 
 
2.1.1. To enhance intercultural engagement (having students meet other students from different schools and 

backgrounds) 
 
This aim was reflected upon within by the Polish MUN magazine, written by the Polish organisers: ά¢he richness of 
multiculturalism, including different languages, religions and backgrounds will positively influence the ώǎǘǳŘŜƴǘǎΩϐ Ŝducation, 
social sensitivity and tolerance for differenceέ.   
 
A majority of student questionnaire respondents (slightly more in Poland than in the UK, possibly a reflection on the greater 
diversity in the UK schools, or possibly because a greater number of schools were involved in Poland than in the UK) agreed 
that MUN has given them an opportunity to meet people from different schools and backgrounds:  
 

Question (2011): At the Model UN I have learned more about people from different schools and backgrounds. 

UK student respondents 81% (110 out of 136) either ΨŀgreedΩ ƻǊ Ψstrongly agreedΩΦ 

Polish student respondents 84% (52 out of 62) either ΨŀgreedΩ ƻǊ Ψstrongly agreedΩΦ 

 
UK student interviewees felt that an important aim was to bring together students from different schools and backgrounds: 
 

ά²Ƙŀǘ L ǘƘƛƴƪ ƛǎ ǊŜŀƭƭȅ ƛƳǇƻǊǘŀƴǘ ŀōƻǳǘ Model UN is that you often see a really big mix of people doing it.  From 
experience, if you go to the debating competition it is often the same kind that kind of usually white middle-class 
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people who are very articulate.  But then you go to Model UN and itΩs boys and girls of all races, all ethnicities, 
private schools, not private schools, whatever.  And you just feel like all of those differences are completely pushed 
ŀǎƛŘŜΦέ  (Student, UK) 

 
One Polish student interviewee noted the advantages of a local conference in terms of making new friends with similar 
interests: 
 

άI met a lot of nice, friendly and intelligent people, who I can contact easily.έ (Student, Poland) 
 
UK organiser and teacher interviewees also emphasised the benefits they felt the project had brought to students in terms of 
making friends with students from other schools in North London, as examined further in section 3.1: 
 

ά¢ƘŜ ǎǘǳŘŜƴǘǎ ǘƘŜƳǎŜƭǾŜǎ ƳŀƪŜ ŎƻƴƴŜŎǘƛƻƴǎΣ ŀƴŘ ǿŜ ƪƴƻǿ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ƪŜǇǘ ƛƴ ǘƻǳŎƘ ǿƛǘƘ [each other] after 
the conferences, by email and phone ƴǳƳōŜǊǎΣ ŀƴŘ ǘƘŜǊŜΩǎ ǾŜǊȅ ǇƻǎƛǘƛǾŜ ŎƻƴƴŜŎǘƛƻƴǎ ǘƘŀǘ ƎǊƻw from the conferences, 
ōǊƛƴƎƛƴƎ ǎǘǳŘŜƴǘǎ ǘƻƎŜǘƘŜǊ ŦǊƻƳ ǘƘŜ мр ǎŎƘƻƻƭǎέΦ (Organiser, UK) 

 
2.1.2. To encourage students to take responsibility for their own learning and to feel empowered 
 
This aim seemed to encompass three aspects: students developing a sense of independent learning, the feeling of 
empowerment (or confidence), and the development of transferable skills.  A number of the student interviewees 
commented that they felt that they were able to research a topic independently, as well as taking responsibility for analysing 
the information collected.  StudentǎΩ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǊŜǎǇƻƴǎŜǎ also supported this as a success of the programme: 
 

Question (2011): The Model UN has given me a chance to take responsibility for my learning (e.g., doing extra 
reading or searching for information by myself). 

UK student respondents 82% (111 out of 136) ŜƛǘƘŜǊ ΨagreedΩ ƻǊ ΨǎǘǊƻƴƎƭȅ ŀgreedΩΦ 

Polish student respondents 81% (50 out of 62) ŜƛǘƘŜǊ ΨŀgreedΩ ƻǊ Ψstrongly agreedΩΦ  

 
With regard to empowerment, students tended to describe this as a sense of confidence developed amongst MUN 
participants.  As a UK student commented, άL ǘƘƛƴƪ ƛǘϥǎ ǇǊƻōŀōƭȅ ŀ ƎƻƻŘ ǿŀȅ ƻŦ ƎŜǘǘƛƴƎ ǇŜƻǇƭŜ ƻǳǘ ƻŦ ǘƘŜƛǊ ǎƘŜƭƭǎΣ ŀƴŘ 
ŎƻƴŦƛŘŜƴǘ ƛƴ ǎǇŜŀƪƛƴƎ ƛƴ ŦǊƻƴǘ ƻŦ ƻǘƘŜǊǎέ.  A Polish student noted that, ά¸ŜǎΣ I became more outgoing, brave and more 
systematic.έ 
 
Through the MUN programme, students felt they had grown in self-respect: they were able to not only prove to themselves, 
but to the world, that they could produce thoughtful, analytical and intelligent resolutions.  As another UK student described: 
 

ά²Ŝ ƎŜǘ ŀ ƭƻǘ ƻŦ ōŀŘ ǇǊŜǎǎ ŀōƻǳǘ ǇŜƻǇƭŜ ōŜƛƴƎ ϥƘƻƻŘƛŜǎϥ ŀƴŘ ǿƘŀǘŜǾŜǊ ƛƴ ǘƘŜ ¦YΣ ŀƴŘ ǘƘŜƴΣ ȅƻǳϥǊŜ Ǉǳǘ ƛƴǘƻ ŀ Ǉƻǎƛǘƛƻƴ 
where you've been given this kind of world mission to solve, and you do feel like you're solving it.  I mean, giving 
people that level of knowledge and such depth and then also the confidence to debate that and become completely 
involved in that.  !ƴŘ ǘƘŜƴΣ ōŜ ŀōƭŜ ǘƻ ƛƴǎǇƛǊŜ ƻǘƘŜǊǎ ǿƛǘƘ ǘƘŀǘΦΦΦƛǘϥǎ ǇǊŜǘǘȅ ŀƳŀȊƛƴƎΦέ  (Student, UK) 

 
Students also reported a growth in their sense of professionalism and maturity: 
 

άLǘϥǎ ŘŜŦƛƴƛǘŜƭȅ ŀ ǎŜƴǎŜ ƻŦ ƳŀǘǳǊƛǘȅΦ .ŜŎŀǳǎŜ ǘŀƭƪƛƴƎ about these global, I mean, mind-blowing issues, you can't take 
an immature side to it. You have to address it Χ ŀǎ if you were an 'adult'. You have to look at it as someone would if it 
ǿŀǎ ǘƘŜƛǊ ǊŜŀƭ Ƨƻō ǘƻ ǘǊȅ ǘƻ ǎƻǊǘ ƛǘ ƻǳǘΦέ (Student, UK)  

 
This expectation of professionalism seemed to be very much valued by students, who 
suggested that it enhanced the sense of empowerment and achievement they felt at the end 
of the conferences.  To treat students like adults and to take them seriously was not 
necessarily an explicit aim of the project, but it was certainly something that students 
appreciated and discussed at length.  
 
Finally, transferable skills were highlighted by most interviewees as a crucial and remarkably successful element of the 
programme.  One teacher commented: άLǘΩǎ ǘƘŜ ǘǊŀƴǎŦŜǊable skills that are important.έ (Teacher, UK).  UK interviewees 
emphasised a range of skills including: negotiation, communication, debating, interpersonal skills and the ability to follow set 
procedures.  Polish partners, teachers and students also emphasised the skills acquired during conference preparation and at 
conferences themselves, including reading and translating texts and web pages from English to Polish; and public speaking, 
negotiation and debating skills.  This area is discussed in more detail in section 5.4. 
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2.1.3. To develop student awareness of other countries and perspectives as well as develop forms of active citizenship 
 
While these elements are explored in more depth in sections 3.2, 5.1, 5.2 and 5.3, it is important to note here the divergence 
of opinions regarding the perceived success of the MUN in promoting global awareness and active citizenship. 
 
{ǘǳŘŜƴǘǎ ƛƴ ōƻǘƘ ǊŜƎƛƻƴǎ ǎŜŜƳŜŘ ǘƻ ƘƛƎƘƭȅ ǾŀƭǳŜ a¦bΩǎ ŀōƛƭƛǘȅ ǘƻ ŜƴƘŀƴŎŜ ǘƘŜƛǊ ƛƴǘŜǊŜǎǘ ŀƴŘ ǳƴderstanding of global issues, 
as well as their ability to learn about these issues from many different country perspectives.  This may be due to emphasis in 
ǘƘŜ ǇǊƻƧŜŎǘ ƭƛǘŜǊŀǘǳǊŜ ŀƴŘ ǇǊƻŎŜǎǎŜǎ ƻƴ ŘŜǾŜƭƻǇƛƴƎ Ǝƭƻōŀƭ ŀǿŀǊŜƴŜǎǎΣ ōŜŎƻƳƛƴƎ ŀ ΨƎƭƻōŀƭ ŎƛǘƛȊŜƴΩ ŀƴd finding solutions to 
global problems.  Interviewees commented on the ǇǊƻƎǊŀƳƳŜΩǎ ŎŀǇŀŎƛǘȅ ǘƻ ƻǇŜƴ ǳǇ ƴŜǿ ǇŜǊǎǇŜŎǘƛǾŜǎ ǘƻ ǎǘǳŘŜƴǘǎ: 
 

ά.ŜŎŀǳǎŜ ƛǘϥǎ ŎƻǳƴǘǊƛŜǎ ŦǊƻƳ ŀƭƭ ǘƘŜ ŘƛŦŦŜǊŜƴǘ ŎƻƴǘƛƴŜƴǘǎ, you hear what China thinks, you hear what Botswana thinks, 
and those kinds of countries, you probably don't really hear their opinions very often.  LǘΩǎ ŀŎǘǳŀƭƭȅ ǉǳƛǘŜ ƛƴǘŜǊŜǎǘƛƴƎ ǘƻ 
ƘŜŀǊ ǿƘŀǘ ǘƘŜȅ ƘŀǾŜ ǘƻ ǎŀȅ ŀōƻǳǘ ǘƘƛƴƎǎ ǿŜ ƘŜŀǊ ŀōƻǳǘ ŜǾŜǊȅ ŘŀȅΦέ (Student, UK) 

 

άΧȅƻǳ ƭŜŀǊƴ ŀōƻǳǘ ǎǘǳŦŦ ǘƘŀǘ ȅƻǳ ŘƛŘƴϥǘ ŜǾŜƴ ƪƴƻǿ ǿŀǎ going on, and 
you can't really believe that you've been living 13, 14, 15 years in this 
ǿƻǊƭŘΣ ƴƻǘ ƪƴƻǿƛƴƎ ǘƘŀǘ ǘƘŜǎŜ ǘƘƛƴƎǎ ŀǊŜ ƎƻƛƴƎ ƻƴΦέ (Student, UK)  
 
However, the programme was acknowledged to have the tendency to 
reinforce country stereotypes if students were not well prepared: one 
UK student respondent to the 2011 questionnaire commented that: 
άǎƻƳŜ ŘŜƭŜƎŀǘŜǎ ŘƛŘ ƴƻ ǊŜǎŜŀǊŎƘέ and a number of others suggested 
that more training and preparation would have been helpful (one 
ŎƻƳƳŜƴǘƛƴƎ ǎǇŜŎƛŦƛŎŀƭƭȅΥ άL ǿƛǎƘ LΩŘ ŘƻƴŜ ƳƻǊŜ ǊŜǎŜŀǊŎƘέ ό{ǘǳŘŜƴǘΣ 
UK) 
 

One of the UK teacher interviewees remarked that the extent to which students gained a global awareness was limited by 
the topic of the conference, with the 2011 topic on women providing άwider scope for Χ a variety of debate on the issuesέ 
(Teacher, UK) than the 2010 conference based on children in conflict (perhaps due to the situated nature of global conflicts).  
IƻǿŜǾŜǊΣ ƻƴŜ ¦Y ǎǘǳŘŜƴǘ нлмм ǉǳŜǎǘƛƻƴƴŀƛǊŜ ǊŜǎǇƻƴŘŜƴǘ ŦŜƭǘ ǘƘŀǘ ǘƘŜ нлмл ǘƻǇƛŎ ƘŀŘ ōŜŜƴ ƳƻǊŜ άŜȄŎƛǘƛƴƎέΣ ƛƭƭǳǎǘǊŀǘƛƴƎ ǘƘŜ 
difficulty in catering for all tastes with regard to topic. 
 
Two of the UK teachers spoke of the role of the programme in supporting student action, άinspiring them to make a 
ŘƛŦŦŜǊŜƴŎŜ ŀǘ ǎƻƳŜ Ǉƻƛƴǘ ƛƴ ǘƘŜƛǊ ƭƛǾŜǎέ and άƘŜƭǇƛƴƎ ǘƘŜƳ to get involved in international affairs rather than just in their 
ŎƻƳƳǳƴƛǘȅέΦ  However, one of these teachers felt that his pupils had not yet had an opportunity to άƘŀǾŜ ŀƴ ŜŦŦect 
internationally on any levelέ. 
 
Similarly, both Polish and UK student interviewees tended to talk about action far into the future (for example, wishing to 
work in a particular field), rather than taking immediate action.  One UK student interviewee commented:  
 

άbƻǿ L ǿŀƴǘ ǘƻ ōŜ ŀ ƭŀǿȅŜǊΣ ŀƴŘ L ǘƘƛƴƪ ǘƘŀǘϥǎ ǇŀǊǘƭȅ ŘǳŜ ǘƻ ǎŜŜƛƴƎ ŀƭƭ ǘƘŜǎŜ ƛǎǎǳŜǎΧ LϥŘ ƭƛƪŜ ǘƻ ōŜ ŀƴ ŀǎȅƭǳƳ ǎŜŜƪŜǊ 
ƭŀǿȅŜǊ ŀƴŘΧ ƘŜƭǇ ǊŜŦǳƎŜŜǎ ŀƴŘ ǎǘǳŦŦΦ  {ƻ ȅƻǳ ƪƴƻǿΣ aƻŘŜƭ ¦b Ƙŀǎ ŘŜŦƛƴƛǘŜƭȅ ƘŜƭǇŜŘ ƳŜ ǿƛǘƘ ǘƘŀǘΦέ 

 
Another UK student responding to the 2011 questionnaire praised the MUN for having άopened my eyes to how the UN 
ǿƻǊƪǎ ŀƴŘ ƛƴǘŜǊŜǎǘŜŘ ƳŜ ƛƴ ǿƻǊƪƛƴƎ ŦƻǊ ¦b ƛƴ ŦǳǘǳǊŜέ.  On the other hand, some students did emphasise the present: for 
example, one Polish student felt that the MUN educated άȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ ōŜ ŀŎǘƛǾŜΣ ǘƻ ŎǊŜŀǘŜ ǘƘŜ ŦŜŜƭƛƴƎ ƻŦ ƴŀǘƛƻƴŀƭ ŀƴŘ 
European identities, to spread tolerance, to fight against stereotypesέ.  One UK student 2011 questionnaire respondent 
ƻōƧŜŎǘŜŘ ǘƻ ǘƘŜ ƛƳǇƭƛŎŀǘƛƻƴ ǘƘŀǘ ǘƘŜ a¦b ƘŀŘ ŎŀǳǎŜŘ ǘƘŜƳ ǘƻ ōŜŎƻƳŜ ŀŎǘƛǾŜΣ ŀǊƎǳƛƴƎΥ άI am an active citizen without MUNέΦ 
Overall, there was general agreement among interviewees and questionnaire respondents that the MUN had the potential to 
contribute significantlȅ ǘƻ ǎǘǳŘŜƴǘǎΩ Ǝƭƻōŀƭ ŀǿŀǊŜƴŜǎǎΣ but less convergence on whether the programme helped to develop 
ǎǘǳŘŜƴǘǎΩ involvement in active citizenship. 
 
2.1.4. To build capacity for teachers and local authority partners to run MUN programmes 
 
As noted in section 2.1, the teacher questionnaires reflected a high level of enthusiasm for continuing their involvement in 
the MUN programme.  This commitment was felt by one interviewee to have been specifically reinforced by the Comenius 
Regio project, who commented: ά²ŜΩǾŜ ŘŜǾŜƭƻǇŜŘ ŀ ƭƻǘ ƻŦ ƎƻƻŘ ǿƛƭƭ ŀƴŘ ƛƴǎǇƛǊŀǘƛƻƴ ŀƴŘ ƘƻǇŜŦǳƭƭȅ ǘƘƛǎ ǿƛƭƭ ǎƻǿ ǘƘŜ ǎŜŜŘǎ ŦƻǊ 
ǘƘŜ ŦǳǘǳǊŜέ (Teacher, UK).  
 
Teacher respondents to the 2011 questionnaire expressed optimism that their schools would be pleased with what the 
students had achieved at the conference: every teacher respondent in both the UY ŀƴŘ tƻƭŀƴŘ ŀƴǎǿŜǊŜŘ ŜƛǘƘŜǊ ΨŀƎǊŜŜΩ ƻǊ 
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ΨǎǘǊƻƴƎƭȅ ŀƎǊŜŜΩ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴΥ άMy school will be pleased about what our students have achieved in the programmeέΦ  ¢ƘŜ 
implication here seemed to be that school leaders might have a greater tendency to support student and teacher 
participation in the future, since the response to the programme had been so positive.  One UK teacher interviewee also 
noted the cumulative effect of student interest in the programme, which had increased each year as a direct result of 
students going back to school excited and keen to share their enthusiasm about the MUN with other students. 
 
The importance of ongoing funding was also identified for continuing this or other projects in the future: άL ƘƻǇŜ ǘƘŀǘ ƎǊŀƴǘ 
funding bodies will realise the value and quality of this work and our experience ǿƻƴΩǘ ōŜ ŘƛǘŎƘŜŘ ŀŦǘŜǊ ǎƻ ƳǳŎƘ ǘƛƳŜ 
ŘŜǾŜƭƻǇƛƴƎ ƛǘέ (Teacher, UK).  In particular, without local authority support it would not be possible to apply for further 
Comenius Regio funding: ά²ƘƛŎƘ ƛǎ ŀ ǎƘŀƳŜ ōŜŎŀǳǎŜ wŜƎƛƻ, I think, has great and wide implicationǎ ŀƴŘ ŜŦŦŜŎǘέ (Teacher, UK). 
 
However, comments by several interviewees reflected that there would be sufficient teachers able and willing to continue 
the UK MUN programme; for example: 
  

ά[There are] enough members of staff who would happily, happily run these things, because they are unlike any 
other school events that I have attended.έ (Teacher, UK) 

 
As in the UK context, the interviews and questionnaire responses from Polish teachers and students clearly indicated strong 
interest in continuing with the programme in the future.  The two Polish teachers and four students interviewed all felt the 
probability of the conferences continuing in the future was high, because άƛǘΩǎ ŀƴ ŜȄŀƳǇƭŜ Ƙƻǿ ǘŜŀŎƘŜǊǎ ŀƴŘ ǎǘǳŘŜƴǘǎ ŦǊƻƳ 
different schools can cooperate and we seŜ ǘƘŀǘ ƛǘ ƎƛǾŜǎ Ƴŀƴȅ ōŜƴŜŦƛǘǎΣ ǇǊƻŦƛǘǎ ŦƻǊ ŜǾŜǊȅōƻŘȅέ (Teacher, Poland).  This 
element is explored further in sections 2.2 and 2.3. 
 

2.2. Indicator B: Sustainable Working Relationships 
 
The extent to which teachers and organisers feel that sustainable working relationships have been built between teachers 
within each region. 
 
In the UK, the programme was felt to have offered opportunities to 
άbring Citizenship teachers together, not simply from Haringey, but 
ƻǘƘŜǊ ǇŀǊǘǎ ƻŦ bƻǊǘƘ [ƻƴŘƻƴέ (Organiser, UK), and the logistics of 
the conference and training days provided time for teachers to 
network: άbecause the students run it, [so] ǘƘŜǊŜΩǎ ǉǳƛǘŜ ŀ ƭƻǘ ƻŦ 
down time for teachers to talk with each other and share good 
practice Χ ǎƻ ǘƘŜǊŜΩǎ ŀ ƎƻƻŘ ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ǘŜŀchers to make 
social connectionsέ (Organiser, UK).   
 
Both UK organisers identified the role of the local authority as key 
to the sustainability of these relationships between teachers within 
the region: άL ǘƘƛƴƪ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭǎ ŀǊŜ ǾŜǊȅ 
sustainable, eminently sustainable, because we have a database of 
ǘƘŜ ǘŜŀŎƘŜǊǎ ŀƴŘ ǘƘŜƛǊ ŎƻƴǘŀŎǘ ŘŜǘŀƛƭǎέ (Organiser, UK). However, despite the redundancy of a key member of staff (the main 
project organiser) at Haringey Council in April 2011, as part of broader UK public sector cuts, the organisers were cautiously 
optimistic about the future of the relationships between teachers in the region: 
 

άL ǘƘƛƴƪ ǘƘŜǊŜΩǎ ŀ ǎǘǊƻƴƎ ŜƴƻǳƎƘ ōŀǎŜ ǘƘŜǊŜ ǘƻ ōǳƛƭŘ ƛǘ ǳǇ ȅŜŀǊ ƻƴ ȅŜŀǊΣ ǎƻ LΩƳ ŎƻƴŦƛŘŜƴǘ ŀōƻǳǘ ǘƘŀǘ.έ (Organiser, UK)  
 

άΧǿŜ ƘŀǾŜ ƎƻƻŘ ŎƻƴƴŜŎǘƛƻƴǎ ōŜǘǿŜŜƴ ƻǳǊ ǎŎƘƻƻƭǎΧŀ ōŀǎƛǎ ŦƻǊ ƻƴƎƻƛƴƎ ŎƻƴǘŀŎǘ ŀƴŘ ŘƛŀƭƻƎǳŜ ǿƘƛŎƘ L ǘƘƛƴƪ ǿƛƭƭ 
happen in future.έ (Organiser, UK) 

  
¢ŜŀŎƘŜǊǎΩ ǾƛŜǿǇƻƛƴǘǎ ŀōƻǳǘ ǘƘŜ ǎǳǎǘŀƛƴŀōƛƭƛǘȅ ƻŦ working relationships with other teachers in their region were more mixed. 
Five of the 13 UK 2011 teacher respondents ΨŀƎǊŜŜŘΩ ƻǊ ΨǎǘǊƻƴƎƭȅ ŀgreedΩ that the programme had helped them construct 
sustainable working relationships with teachers from other schools in the area. However, five teachers were Ψƴot sureΩ, and 
three ΨŘisagreedΩ with this statement. This mixed picture was reflected in the interviews. Two of the teachers spoke of the 
strong network of teachers to which the project had contributed:  
 

άLϥm sure we'll do a lot more as teachers, we'll join up with our schools to do other things or just pass on ideas. I'm 
sure that we'll link up.έ (Teacher, UK) 

 

άΧŀ ƴŜǘǿƻǊƪ ǘƘŀǘ ǿŜ Ŏŀƴ ŎƻƴǘƛƴǳŜ ǳƴŘŜǊ ƻǳǊ ƻǿƴ ǎǘŜŀƳ ŀƴŘ ǿŜ ǿƛƭƭ ŘƻΣ ǘƘŀǘΩǎ ǾŜǊȅΣ ǾŜǊȅ ŦƛǊƳ.έ (Teacher, UK) 
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A third UK teacher said that, although the programme provided opportunities to meet and chat with other Citizenship 
teachers in North London, the relationship-building was ά[Ŝǎǎ ǘƘŀƴ ǇŜǊƘŀǇǎ ώit] ŎƻǳƭŘ ƘŀǾŜ ōŜŜƴέ (Teacher, UK).  
 
It was suggested by one teacher that additional opportunities for bringing teachers together, such as events for sharing 
resources and ideas, would increase the relationship-building function of the programme.  However, it was also recognised 
that the time commitment involved may make it difficult to get teachers together more frequently.  
 
Although not directly explored in the interviews, several interviewees including teachers, organisers and partners mentioned 
the value of the programme in building relationships between regions:  
 

ά[UK teachers have] made some really strong connections with teachers in Polish schools, with officers in local 
government, which we know are strong enough to be able to pick up a phone and say you know, letΩs do something, 
funding allowing.έ (Teacher, UK) 

 
10 of the 13 Polish teachers who answered the questionnaire ΨagreedΩ that the programme had helped them construct 
sustainable working relationships with teachers from other schools in the area and one Ψstrongly agreedΩ.  Polish organiser 
and teacher interviewees agreed that the programme had provided opportunities for teachers in the region to meet and 
build working relationships:  
 

 ά¢ƘŜ ǘŜŀŎƘŜǊǎ ŎƻƻǇŜǊŀǘŜ ǘƻƎŜǘƘŜǊΣ ǎƘŀǊŜ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ŜȄŎƘŀƴƎŜ ǘƘŜ ƻǇƛƴƛƻƴǎ ǿƛǘƘ ƻǘƘŜǊ ǘŜŀŎƘŜǊǎΦέ (Organiser, 
Poland) 
  

ά¢ƘŜ ǘŜŀŎƘŜǊǎ ŦǊƻƳ ŘƛŦŦŜǊŜƴǘ ǎŎƘƻƻƭǎ ƳŜǘ ǘƻƎŜǘƘŜǊ ŀƴŘ ŎƻƻǇŜǊŀǘŜŘ ŘǳǊƛƴƎ ǘǊŀƛƴƛƴƎ ǎŜǎǎƛƻƴǎΦέ (Teacher, Poland)  
 
One Polish organiser modified this by emphasising the complicated nature of interactions between teachers from different 
schools, perhaps a reflection on the tendency of teachers to work on their own individual marking during conferences and 
training days rather than networking.  A UK teacher challenged this presumption: άo̧u know, not everyone sits with a pile of 
marking Χ there are times when you get to chat with fellow colleaguesέ. 
 
Two of the three organisers and the two teachers all felt that these relationships would continue beyond the life of the 
programme and enable future MUN conferences or other projects: ά.ƛƎ ǇǊƻōŀōƛƭƛǘȅ όǘƘat the conferences will continue). 
Thanks to the programme we made new contacts and started to cooperate with many schools that are interested in itέ 
(Teacher, Poland). One of the organisers felt that it was άŘƛŦŦƛŎǳƭǘ ǘƻ ǎŀȅέ whether or not the relationships were sustainable.  

 
Relationships with universities in Poland and the UK were also mentioned by 
organisers and partners, since volunteer university students were invited to be 
Ψ5ƛǊŜŎǘƻǊǎΩ ŀǘ ǘƘŜ a¦b ŎƻƴŦŜǊŜƴŎŜǎΦ  ¢ƘŜ tƻƭƛǎƘ ǇŀǊǘƴŜǊ ƛƴ ǇŀǊǘƛŎǳƭŀǊ ƘƛƎƘƭighted 
this element: ά{ǘǳŘŜƴǘǎ ƻŦ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ǿŜǊŜ ƛƴǾƻƭǾŜŘ ƛƴ ƻǳǊ ǇǊƻƎǊŀƳƳŜΣ ǘƘŜȅ 
were very helpful, they want to cooperate with our association in similar 
eventsέ.  
 
Overall, the programme was felt to have enabled many teachers in both the UK 
and Poland, particularly those more heavily involved with the programme, to 
build relationships with other teachers in the region.  There was a sense of 
optimism that these could be sustainable, despite the member of staff at the UK 

local authority who played a key role in bringing teachers together being made redundant.  In addition, the programme was 
felt to have supported relationship-building between students, between teachers across regions and between schools and 
universities.  A recommendation to increase the relationship building function of the programme is to run a greater number 
of events at which teachers involved in MUN come together to share ideas, including those currently less involved.  
 

2.3. Indicator C: Capacity Building  
 
The extent to which organisers feel there is improved capacity within each region to support this and similar programmes 
in the future. 
 
Both the UK ƻǊƎŀƴƛǎŜǊǎ ŦŜƭǘ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳƳŜ ƘŀŘ ōǳƛƭǘ ŎŀǇŀŎƛǘȅ ƛƴ ǘƘŜ ǊŜƎƛƻƴΣ ŀƴŘ ǎǇŜŎƛŦƛŎŀƭƭȅ ǘƘŀǘ ǘŜŀŎƘŜǊǎΩ ŀƴŘ ǎǘǳŘŜƴǘǎΩ 
knowledge and skills had been increased, enabling them to work on similar programmes in the future: 
 

άΧǿŜΩǾŜ ŎŜǊǘŀƛƴƭȅ ōǳƛƭǘ ǳǇ ŎŀǇŀŎƛǘȅ ƛƴ ǘƘŜ ǎŎƘƻƻƭǎΣ L ǘƘƛƴƪ ǘƘŜǊŜ ŀǊŜ ŀ ƴǳƳōŜǊ ƻŦ ǘŜŀŎƘŜǊǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭǎ ǘƘŀǘ ƴƻǿ 
know how Model UN works and would be in a position to reproduce and sustain it.έ (Organiser, UK) 
 
































































