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Executive Summary ‘

This evaluation report was commissionedNiavember2010 by the organisers of a European Union Comenius Regied

Model United Nationgroject. This project connects the education districts of Haringey, North London, and Bedzin, Poland,
using Model United Nations simulations to bristzdents,teachers and local education authority staff together within and
between the two districts.Two MUN conferenceand an artistic competitiowere held in each region over the two years,

with training and visits to help develop the programme sustainably in each regiuisreport has been written by an
independentteam of education researchsg (see Appendixl: Research Team Biographical Nytes

MUN programmes are simulations of discussions within the United Nations (UN), which take place in schools, universities anc
non-formal contexts around the world. Pa@iA LI yda GF 1S 2y GKS NRtS 2F |y | aairdy!
FYR R2YSadGAO LREtAOASE 2F (GKIFIG O2dzyGNE yR LI NIAOALI GS Ay
international problems and global concerns such as ainflioverty, gender vieince and environmental issues.

This isa smaliscaleevaluationbasedupon four specific objectivesyhich investigates the extent to which organisers and
participants perceive that the intended outcomes of the programme have Ineetn The evaluation uses mixed methods,

including interviews, questionnaires, and observation of the 2011 conferences and training in both countries. Case studies
are incorporated into the reporin order to illustrate the depth of commitment to the pegjt held by some of its organisers

and participants.Conclusions and recommendations are based on analysisofi SNIOA S SS 'y R ljdzSadAzy
perceptions relating tahe four principal evaluation objectivesvhich are outlined below.

Evaluatin Objective 1Developmentof the Model United Nationgprogramme ‘

In Bedzin, Polanda huge amountvasachieved in just two yeat® develop the MUN
programme. Inhe UK, theexisting programmeavasenhanced and enriched, aral
Europeardimensioninvolving exchange visits waglded In both regions, the project built
relationships between both teachers and studewntighin the region. The websitdbecamea
hugely important resource for supporting students and teachers involved in the program
although this was felt more in the UK than in Polarithe projectimproved thecapacity in
both countriesto build the knowledge and skills of teachers and studebigt achallenge to
the future sustainability of th@rogrammewasthe cuts made tdJKlocal authoriyy support,
one outcome of mass redundancies in the public sector. In addition, a great deal of
responsibilityhad beenplaced on a very small number of teaching staff, which could causg
issues if these staféft the schools involved.

Evaluation Objectie 2:Localauthority and partner perceptionsof improvementsto their understandng ofthe causes of
and solutionsfor intercultural conflicts, andthe promotion ofactive citizenship and civic engagement

The partners and organisers in both regiovere able to clearly expressommonunderstandings of intercultural conflict,
active citizenship and civic engagemesituatedat both the local and international level hey were also able to identify
possible solutions to intercultural conflict, and wetlear that the MUN programme haalsohelped the students to do so.
Organisers and partnedemonstrated howthe MUN programme had helped to encourage both active citizenship and civic
engagement, and thus have a positive effect on their local commurtidsghe wider world.

Evaluation Objective 3Teachelperceptions ofimprovements totheir professional developmenand their awareness of
European countries and issues.

The MUN programme hadvidentlycontributed toli S I O pr&dsdiofal developmentn particular, by improvingtheir
knowledge and skills to enhance studermisrsonal and social developmenthe programmavas also felt to have had a
positive impact on teaching styleSome teachers hadot hadthe particularopportunity to improve theimwareness of
European countries and issues, althoudata indicated thathe awareness of both teachers and studentslifferent
countries andglobalissues in generddad been improved by the programme.

Evaluation Objective 4Student andteacherperceptions ofA Y LINE @S Y Sy (i aundératandngsddithé gbiinéctions
between problems of local and global developmeiaictive involvemenin finding solutions; and their transferable skills.

TheMUN programmaewas perceived to have contributed to stude€ksiowledge skills motivation, confidencendsocial
interactionto a great extent Student respondents/ere ableto illustratethe connections between problems of local and
global developmenand tohighlight howtheir research and communication skilad been improved In order to avoid
students usingweeping statements, generalisations and assumptaisut particular countries, researchers noted the



importance of thoroughresearchand preparation for conferencest was also unclear whether pactpation in MUN had
resultedin direct active citizenship activities amongst studeatwd this was identified as an area for further development

General Conclusions

(a) Data clearly indicated kigh level of enthusiasm and dedicatidoy organisers of the pject, which greatly contributed
to the success of the programme. It was clear that some participating students in particular had an overwhelmingly
positive experience which had changed their lives enormously.

(b) Theopportunity to meet with peers from diffeent schools and backgroundand the feeling of responsibility and
engagement within the programme had been highly motivating for students, in combination witlorgatised and
appropriately sized conferences and committees.

(c) High levels of reporte@mprovements to transferable skilleand awareness of different countries and global issues
indicated that the majority of student respondents had benefited from their participation in the project.

(d) Thorough research and preparatidior the conference by deleges and chairsvas crucial to the success of the
programme. In particular, there was a danger that with insufficient research, country stereotypes might be reported in
committee debates rather than more realistic and nuanced positions.

(e) Thepartnership betveen the UK and Polandad been highly beneficial, in particular due to the transfer of the
educational model from North London to Bedzin. Teachers and organisers who had participated in the mobilities noted
improvements in their understanding of Europeemuntries and issues; and working relationships had been built
between teachers across the two countries.

() There was significant concern thdKpublic sector cuts could affect the further development of the programme.
However, data indicated that the MUNogramme haduilt sufficient capacitywithin each country to remain active
and even continue to expand in the coming years.

(g) Thelevels of interest in future participatiorwere high and it appeared there would be many schools keen to continue
their invovement with the programme in both countries.

Broadrecommendations

1.LY 2NRSNJ G2 YI1S GKA&A LINRPBIAINIYYS | | Se& Phandarnithe o staffi dzR S
to include a number oMUN team members witim each schoabr organistion. Headeachersshouldbe targeted for
their support in building up teams of MUN staff, and curricular time requested.

2. In order to avoidhe stereotypingof country positionswvithin this and similar programmegsie recommendurther
emphasis orthorough research and preparatiofor students and teachersTrainingshould be earlier andhould enable
teachers touse technology to link with citizens from the countries under study, and/or visit embassies to déstiess
with key actors

3. In order to transformknowledge, skills and motivation into actiowe recommend that MUN conferencegorporate
activities thatchallenge students to translate their resolutions into practical actiotwshelp change society: for example,
letter-writing campaigns to pdlcians on the issues being discussed.

Logistical recommendations for the further development of the project

1. Improvements to the websiteincluding the following:
(a) Website lept upto date, byteachers orexperienced students involved in the
project;
(b) Welbsitetranslated into other languages (such as Polish);
(c) Specific training provided for teacheaad studentsiew to MUN regarding the
use and navigation of the website.

2. Making specific reference to the European contetrring training days; ensuring that &
full range of European countriese more evenly distributed amongst schools involved
in the MUN conferences.

3. Organising a gater numberof training days involvingteachersexperienced students
and/or university students Additional events held foeachers at whicto share their
experiences and ideas for supporting delegates.




1. Introduction

This evaluation report relates to a twaar European Union funded Comenius Regio programiaagagedby the British

Council anchdministered bylocal authoritiesand schools in Haringey, North London, UK and BeBpland. The project,

which commenced in September 20@&piredto develop an active citizenship programmvéh global learning and
cooperationthrough Model United Nation@MUN)activities Specifially, two MUN conferences were held in each region

over the two years, with training and visits help developthe programme sustainably in each regiofs part of the project

GKS t2fAaK 2NBFIYyAaSNAR |faz2z KSf R ,whichiaveddsiullentsodsfrucidgan £ SR G K S
artistic work illustrating what they thought the world would be like in 2030.

The project evaluation took place between November 2010 and July 2011 and involved analysis of interview and
questionnaire data.Thisreport has been written by an independent team of education researchersAppendixl:
Research Team Biographical NQtes

1.1. The Model United NationgMUN) Explained

MUN programmes are simulations of discussion$ivithe United NationgUN), which take place in schools, universities and
non-formal contexts around theworldt NG A OA LI yiGa GF1S 2y G4KS NRtS 2F |y | aa
and domestic policies of that country and participatéfi@ N f RSolF 0S&a FyR AYyTF2NXIFf RALf 2
international problems and global concerns such as conflict, poverty, gendene#oand environmental issues. Generally
participants are given a country that is not their own and they areroft
divided into a number of committeegachwith a slightly different focus:
for example the United Nations Department of Economic and Social
Affairs, the Human Rights Council and the World Health Organisation.

MUN programmes have existed across thebglsince the very formation
of the United Nations, having been preceded by the Model League of
blFriA2yad CKSNE IINB y2 W2FFAOAL €
organised conferences have direct connections to UN or United Nationg
Association (UNA) agencieSome programmes are classrodrased
(around 30 students), some are meditsized conferences of around 200 *
400 students and some are very large conferences, which can reach si;
of 10004000 students. They can be hdHy, oneday, twoday or week
longevents.

Appendix2 outlines the process students and teachers go through when planning for and attending MUN conferEmises.
process is slightly different for each context in which a MUN is organised (for examplmittee sizes may vary arfior

some conferences students are expected to be better prepared than for others). The process outhppédix2 is

similar to that used within thiparticularComenius Regitunded MUN project.

1.2. Project Background

The main Haringey (UK) school involved in this project, Highgate Wood School, has been mubtliigpmogramme for

schools in the North London area since 2008. The conference isdagreventheld in March each year f@round 200

students This conference programme hpeviously beersupported byl | NAy 3Se& / 2dzy OAf [/ KAf RNBY
Service whichalsohad an existing relationship with the Polish civic authority of Bedaipart ofa European Safer Schools
project When the opportunity arose to apply for a Comenius Regio grant, a number of schools and partners were
enthusiastic to participateThe projecQ &  $ct®bldand partners are as follows:

UK Poland
Local Authority Haringey Council Bedzin Cividwthority (Silesia)
Lead School Highgate Wood School %Salls O {OK22f [ AOSdzY h3s
Second School Park View Academy %S & LJs Onr { W Bedzhie
Project Partner Citizenship Foundation Education for the Future Association

Haringey in the UKhas a population of around 225,000 and has fairly high levels of deprivation, in comparison to other
boroughs across London and the UKhetwo mainproject schoain Haringeyare state (publicymixedsecondary schools
(age 1116/18), both with high levels of diversity in thelarge studentpopulations of between 1200 and 1408ach has a
commitment to internationalismboth havingheldi K S . N {s\irteinhatibrialdghaols Bardhe UK partner, the



Citizenship Foundation, is a N@overnmental Organisation (NG®unded in 1989which promotes education for

citizenship (including politics, law and economic awareness) and runs programmes aiming to engage people directly in social
action. The role othe Citizenship Foundatian this MUNproject was to disseminate information througls website and to
contribute towards the development of theurricularresources.

BedzinCountyin the Polish region of Silesia has a population of around 150,000 .post
industrial nature of theegion has contributed to high unemploymesrtid intergenerational
gaps in terms of goals and ambitiorRrior to this project, the district authority had extensive
experience of European Unidanded programmes.The twomainproject schools in Bedzin
Caunty are state (public) upper secondary schdalge 1620)with school populations of
around 300 studentsThe Polish partner, Education for the Future Associat®primarily run
by local schoolteachend bystaff at the University of Silesia in idatice. The Association
organisesvorkshops and lecturef®r students in the Silesia regiam topics such as human
rights, tolerance, active citizenship and European education. Theftie Association in this
project was to support the provision ofaterials and training for studentandto develop the
studentworkshops angrovideexpertjudges for the Vision 2030 competition.

The target students for the MUN programme were 15 to 18 year, @ltisough in the UK
students as young as 13 attended tbenferences. The project aimed to invobteeast

fifteen schools in each region, with each school bringing between ten and twenty students to
the conference.A website was set up by the UK organisers, on whactousmaterials were placed includingdhtopic

briefing papers and webnks to help students with their researciihe website has two sections with different passwords

for teachers and for students: more sensitive materials are only on the teacher section on the website.

1.2.1. ProjectTimeline

The following table shows the project milestonascluding the mobilities (movements of project team between the UK and
Poland) and evaluation activitissich agjuestionnaire distribubn andinterviews.

Dates Action Mobilities Evaluation activities

Sep 2009 | Start of Project

Sep 2009 | Partners preparing materials for website

Nov 2009 | Website launch

Dec 2009 | Training seminar in the UK Poland to UK

Jan 2010 | UK Training

Feb 2010 | Vision 2030 Competition and Workshops

Mar 2010 | UK 2010 Confance:d / KA f RNBXY A Yy [/ Polandto UK 2010 UK questionnaires

June 2010 | Poland 2010 Conferencé/ KA f RNB Y A y| UK to Poland

Nov D10 | Evaluation commissioned

Feb 2011 | UK Training UKinterviews

Mar 2011 | UK2011 Conferenced 2 2 YSY Y 2 2 NIFR  Poland to UK 2011 UK questionnaire& interviews
April 2011 | Training visit to Poland UK to Poland

June 2011 | Poland 2011 Conferencé& 2 2 YSyY Y | | f ¥ UK to Poland 2011 Poland questionnaires

interviews UK interviews

July 2011 | EvaluatiorReportcompleted

1.3. Vision 2030Awards Project

'a LI NI 2F GKS /2YSyAdza wS3IA2 LINRB2SOG GKS t2ftAams 2NHI YA 2
supportedstudents involved in the project to construct an artistic work illustratingtthey thought the world would be

like in 2030. WorksholBY G A (i f SR & ¢ A Yi@re held & RdlafidiRebrmao20E0duringwhich specialists

including political scientists and film studies expetatked to the students about architectural,rfiland literary visions of the

future. Students then discussed what they imagined a baby born in 2030 might experience growing up. Finally, students
used art materials and collage techniques to create their own futuristic visions of the world, whiclapgedsed by a jury

and awards were given for the most creative and imaginative art works.



Theaims of the Vision 203Awardsprojectincluded the following:

1. To motivate participants to become active citizeaware of the relationship between probleno§ local and global

developmentandto de\S f 2 LI & (G dzR Sy U cie@tivity andl nBrivgrbalicangnyirication skitls

¢2 SEFYAYS aiGdRSyiGaQ ARSIA Fo2dzi GKS &2daNDSa 2F Y2RS

3. To stimulate interest in the future, shwing the younger generation that their attitudes and choices can shape the

future of the world;and to stimulate public debate about global issues in the twéiirist century;

To discover and promote artistic and literary talent in young people;

5. To encouage closer cooperation between local government, schools and NGOs working in the education field and in
youth work

N

Ea

The case study in secti@7illustrates the perceived outcomes of this element of the project.
1.4. Methodology and Methods

This isa smallscaleevaluationbased on four specific objectiveshich investigates the extent to which organisers and
participants perceive that the intended outcomes of the programme have been fifetevaluation uses mixed methods
(basel principally on interviews and questionnairgblt since the research is based on perceptions of impact rather than
impacts themselves, emphasis is placed upon thaeipth analysis of interview responseSome project documentsuch as
conference matdals,were also consulted to provide further depth to the analysisaddition, evaluatorebservedthe
London 2011 training event, the London 2011 conference and the Polish 2011 conference

Pl

The evaluatiorboth draws from and contributes to the Printipf Ly @S&a G A3 G2 NRa& 02y OMZNNEB vy
programme, on the understanding and permission of project organisers and participants.

1.4.1. Project Aimsand Objectives
The originapartnership objectives as identified in tipeoject proposalvere:

1. To build the capacity of each partner region to develop the Model United Nations
(MUN) programme of active citizenship in its schools.

2. To enable the local authority regions and partners to better understand the
causes of intercultural conflicts, identiplutions and promote civic engagement.

3. To equip teachers with the knowledge and skills to support students in their
personal and social development and to enhance their citizenship skills.

4. To enable students to understand the connections between probleitscal and
global development and to play an active role in finding solutions.

The team of researchers interviewed the organisers near the start of the evaluation project

in order togauge the extent to which thesebjectiveswere still felt to beappropriate and

relevant While to a large extent the organisarinforcedthe objectivesoutlined above,
researchers identified a number ocbncreteaimsfor the MUN programme specifically,

that were heavilyendorsed within the interviewsConductingan andysis ofthe organiser
interview transcriptsthe researchershusidentified a set ofprojectaimsfor the MUN programme& FNR Y G(KS 2 NH!I y
perspectives)from which questionnaire and interview questions could be directly draasfollows:

1. To enhancéntercultural engagement (having students meet other students from different schools and
backgrounds);

2. To encourage students to take responsibility for their own learning and to feel empowered;

3. To develop student awareness of other countries and perspestas well as develop forms of active citizenship;

4. To build capacity for teachers and local authority partners to run MUN programmes.

hNBFYyA&ESNBE 6SNB LI NIAOdz F NY & {(SSy (2 adNBaa GKS AYLERNILy
development and this is reflected by the emphasis on students within the first three diesextent to whictyuestionnaire
respondents and interviewees were aware afd felt that theaims outlined abovéad been achieveds explored in more

detail in section2.1.



1.4.2. Evaluation Objectives and Indicators

Based on theverallproject objectives a set of evaluatin objectives were developed in collaboration with the project
organisersas follows:

Evaluation Objective 170 investigate the extent to which each partner region has developed the Model United Nations
programme in its schools.

Evaluation Objective Zio examine the extent to which local authority regions and partners consider that the project has
enabled them to better understand the causes of intercultural conflicts, identify solutions, and promote active citizenship
and civic engagement.

Evaluation Objective J:0 explore the extent to which teachers consider that the project has contributéueio
professional development (by improving their knowledge and skills to support students in their personal and social
development and to enhance their citizenship skills) and to their awareness of European countries and issues.

Evaluation Objective 4o evaluate the extent to which students and teachers consider that the project has enabled students
to understand the connections between problems of local and global development and to play an active role in finding
solutions; and improved their transfeloée skills.

Using these four obpctives, the research tearonstructed a set of indicators, again agreed with project organisers, that
g2dz R KSt LI 02 AffdzYAylIGS GKS SEGSYydG (2 6KAOK 2TNEU istolt S NA
objectives and indicators for the evalua is shownin Appendix3.

1.4.3. Evaluation ResearchMethods e
UN-ANIMOUS
1.4.3.1.Questionnaires
The North London Model UN Newsletter
The evaluation aimed to seek input from the majority of direct participants in the project| »
during 2011which was achieved through questionnaires distributed to students and '
teachers during the two conferencés London and KatowiceResponses to relevant Bubeces
jdzSadGAizya Ay GKS LINBGJA 2 d4R2016 Bohdeiyére a8 ysaddSoNBY”
supplement he analysis However, asmaller number of questions in the 2010 e
questionnaire were directly relevant to the evaluation objectiggxe this questionnaire
had not been designed by the research teaand a far smaller number of questionnaires
were actuallycollected in 2010 The questiongrom the 2011 questionnaireand the
questionnaire resultare displayed iM\ppendix4.

VY AN

North London Model United Nations

The breakdown of questionnaire responses was as follows:

March 2010: London March 2011: Londo June 2011: Poland Conferenc
Conference Conference
Student Responsey 77 136 62
(out of approx200attending (out of approx.240 attending (out of approx.120attending
students) studentg studentg
Teacher Response 11 13 13
(out of approx.13 attending (out of approx.16 attending (out of approx25 attending
teachers) teachers) teachers)

1.4.3.2.Interviews

In order to provide more hlepth analysis of the perceptions of organisers and participants, ten-sguatturedinterviews
(with room for digression fronthe specific questiorjsvere conducted irthe UK These were recorded and transcribetien
structuredinterviews(with no room for digression from the specific questipn®re conducted in PolandThese weranade
in written form andwere translatedby the Polish team Theclassificatiorof interviewees in terms of their roles in the
projectwas as follows:

Organisers Partners Teachers Students
UK Interviews (semstructured) 2 1 4 3
Poland Interviews (structured) 3 1 2 4




An example interview scldeile, for students, isdisplayed ilPAppendixs. The semstructured interviews took around 300

minutes eactand were conducted by members of the research tedmerviewees were chosen primarily by organisers
(selfselecting sampling)n consultation with the research tearsince the small scaknd timingof the evaluation made

random sampling impracticalThe rationale for the choice of student and teacher interviewees was bas#tearheavy
involvementin the programme(maximal casesjnostwere involved from the beginning to the end of the projéwith

students having takeroles including delegate Chairs and Secreta@eneral) With only three or four interviewees in each
country, they could not have beaepresentativeof the very diverse student population involved in the project, but instead

the selection by extent of involvement allowed evaluatoS E LI 2 NB (1 KS&$ & linde@hpérspertive,y R G S|
clarifying and expanding updhe broad qiantitative results of the T i -
guestionnaires.Generalisations are not possible from this type of sampling
but these can be obtained more reliably from the studantiteacher
questionnaireswith the caveats described in sectitrb.

Translation of questionnaires and interviews frémglish tdPolish and back
into Englishwas undertaken by the Polish teachers involved in the project.
Documents such as newsletters and magazines were also translated on
request during the June 2Q visit to Poland.

1.4.3.3.Case Studies

A set of case studidsased on individual experiences of the projaess been incorporated into the evaluation report, in
order toillustrate thedepth of commitment to the project held bsome of itsorganisers, partnerand participants
Generalisations are not possible from these case studies but they have allow@thasrporate more personatandpoints
into the evaluation Intervieweeswere asked at the start of each interview whether they would consent to beicgse
study and the research team chose the case studies bagete permissiongand photosgranted and, certainly with
regard to the UK case studies, the depth of involvement in the projeiee Vision 2030 awards were also includesgaase
study inder Objective lsorganisers wished to highlight this element of the projeghich was slightly separate from the
main MUN programme under study

Objective Case Studies Section
L ) : . b Al f fnor{UK/Ofgghiser) 2.6
Objective 1: Development of the Model United Nations Program Vision 2030 Awards 27
. ) . . Mike Davis (UK Organiser) 3.3
Objective 2: Local Authorignd Partner Perceptions lwona Nowak (Polish Partner) 34
_— . : . Peter Czajkowski (UK Teacher) 4.6
Objective 3Teacher Perceptionsf their Development al 032Ni F Gl aleaSsall 47
Objective 4Studentand TeachePerceptionof Student NatashaCollett (UK Student) 5.5
Development az2yAll %l Y20yASsAOi| 56

1.4.4. Ethical Considerabns

This project evaluation was planned and implemented in accordance with BERA guidelines (British Educational Research
Association, 2004). All researchers interviewing students held a valid Criminal Records Bureau certificate. Writteth informe
consern wassought from each interview participant. Parental consemsalsoobtained for the student interviewsAn
information sheetwasmade available to all participants in the researetich is displayed iAppendix6. Each participant

was given the option to waive his/her anonymity and todresented as a case studpd the great majority ofinterviewees
consented to this.Apart fromwithin the case studies, aihterviewees and all questionnaire responses aretgqd

anonymously throughout the reportParticipation in the researclasvoluntary(although students and teachers were

heavily encouraged to fill in their questionnaire forms at the conferejyeesl interview participantswere at liberty to

withdraw atany time without prejudice or negative consequenc&atawasstored securely andiasmade available to

project organisers and partners only in anonymous foapart from case studiesProject organisers and partnesgre fully
involved in all aspectsfohe evaluation and thergvasflexibility to alter the design and scope of the project where necessary
and in accordance with budgaty constraints.

1.5. Limitations of this Evaluation
This evaluation was on a small scale aiith limited time available tdnterview organisers, teachers and students in both

countries, including the transcription and analysis of these interviews. Numbers of interview respondents (ten in each
country)were smalland the decision was taken to exclude school leaders (e.g. teaatiers) and parents from the



evaluation, since these groups were less directly involved in organising and participating in the pkajedbers involved in
the conferences themselves were also fairly small, particularly in Podatidguestionnaires wernot filled in and submitted

by all conference attendees (since this was voluntaayund 57% of student attendees at the 2011 UK conference
responded to the questionnaire, artle equivalentwas around 52% at the 2011 Polish conferencendgalisationfrom the
questionnaire datdo a wider populatiorwould therefore be somewhatunreliable Consequently, while we have included
quantitative data, we have focused primarily on a qualitative approach. We were also limited in sampling techniques for
studerts in both countries In agreement with organiseiatervieweeswere choserwho had been heavily involved in the
project since its inception (maximal case$his enabled us tgain an understanding of the potential depth of participant
experiences withthe project but not the breadth of experience amongst diverse participants

Language barriers (since none of the researchers speak Polish) combined with time pressures meant that interviews with
Polish participants and organisers had to be in writsnjctured form rather than the senstructured format used in the

UK. This has limited the extent to which Polish interviewees have been quoted directly in this report, since Polistvintervie
responses were conciseth limited exploration ofthe broaderideassurrounding the project However, the hard work and
dedication of the Polish teachers who translated all the evaluation documents and interview / questionnaire responses must
be acknowledged and applauded

Since the evaluation was commissione@okialtway into the twoyear projectl  Wo S T 2 NBtyld eyaRiatibnT (i S ND
measuring the impacts of the programme on students and teachesdeemed to be unsuitableComparison with a
wO2y i NEf asdkbkdi dsallog théiimpact of the MUMIone to be identified.Sudents who participate tend to be
those who are already more globally aware dahdving academicallyand therefore it would be problematic to attribute
causal links to the programme itseRather than making judgements abdhe quality of the pedagogical experiendle
evaluation aims to investigate what the project meant itgrorganisers and participantand the extent to which they feel

the project was successful in achieving its objectivesresearchers we wisheddlevaluation to be of constructive use for
the future development of this and similar programmes. In addition to guiding the organisers regarding the methodological
constraints of the evaluation project, we were guided ourselves by the termderereceset by the organisersThe specific
objectives on which this report is based lirtlie evaluation to some extenbut it also ensures that clarity and focus are
preserved. Whilethere are aspects of the MUN experience that cannot be captured by a qoesire or an interview, and
the experience itself should not be reduced to the indicators we have examined, the collected evidence in this report
provides some interesting reflections on what the project has meant for organisers and particGpanitsis eabled us to
make some clear recommendations for the future of this and similar projects.
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2. Objective 1: Development of the Model United Nations Programme ‘

The first objective of this evaluatiomas to investigate thextent
to which each partner regiowas perceived to havedeveloped
the MUN programme in its school3he indicators in this section
cover the extent to which the overall aims of the programme
were understood and were felt to have beeret, the role of the
programmein developing relationships between teachers in eac
region and building capacity for future programmes, fregceived
effectiveness of ICT in the programrfparticularly theNorth
London MUN websit@ and the total numbers of participants in
the conferenes andon international visits.




2.1.Indicator A: Aims and Perceived Successes

¢KS SEGSY( (2 6KAOK aGdRSyidas G(SFOKSNET 2NHFYAASNAE [ yR L
programme organisers) and feel the programme has been sgsful in achieving its aims

In interviews with the main organisers of the project, thRUNLINE 3 NJ riyali &irfiséwvere articulated as follows:

1. To enhance intercultural engagement (having students meet other students from different schools and
backgrounds);

2. To encourage students to take responsibility for their own learning and to feel empowered;

3. To develop student awareness of other countries and perspectives as well as develop forms of active citizenship;

4. To build capacity for teachers and local auihopartners to run MUN programmes.

The organisers elaborated and added to these core aims in a number of ways:

T ¢2 RS@PSt2L) aGdzRSyiaQ O2yFTARSYyOS: O2yigars IAWSNI GKSXNI
confidence and skillsthat&r Ay @2f GSR Ay RS0 {(Osgahisdr, YR R2G/SH { 20ALAAGY INIB3a] 24
psychological, linguistic and in planning, debating, public speaking, listening, strategic thinking, negotiating and
FAYRAY3I O@rgdnbeR Folaadnked with am 2);

1 To develop global citizenship and help studentsutnderstand that there is a big world out there that they can
LJ- NJi A O fOrganis&, UK)y(liked with aim 3);

1 To build links with universities and other agencies, to support schoadgeratian between partner regionsharing
experiences in the field of educatidlinked with aim 4);

1 Making MUN popular in the region (linked with aim 4).

All teachers and students interviewed were able to articulate what they saw as the aims of the prograchnire aafdition
to those above, these includetizarning about the way the UN is run; providing a fun extaicular activity to do; and
providing a safe forum in which to discuss sensitive issues.

The questionnaire data indicates that the majority df téachers and students who responded felt that they have a clear
understanding of the aims of the programme. 11 out of 13 of the UK teachers who answered the questionnaire in 2011
Ydreeddr Wdngly agreedhat the nature and objectives of the MUN ¢hdeen clearly communicated from tistart. In

2010 this figure waalsohigh at 10 out of 11Similarly, 12 out of the 13 Polish teachers who answered® il
questionnaireWdreedbr Weongly agree@ihat the aims of the MUN were clear to thenStudent questionnaire responses
were alsovery positive(slightly moresoin the UK than in Polangherhaps due to language issiiess illustrated in the
followingtable:

Question(2011): The aims of the ModeUN are clear to me.

UK student respondents 90% (23 out of 13peither WdreedQ roliglWareadQ @
Polish student respondents | 78% 49 out of 63 either WdreedQ  &roliglWareedQ @

Both UK organisers felt the programme had been very successful in achieving the aims
they hadidentified. The UKpartner,teachers and students interviewed were also
unequivocal in their agreement that the programme had been successful in meeting the
aims they had identifiedIndicators of the success of the programimighlightedby

those interviewedncluded the high prestige of the programme amongst students; the
number of schools involved; the number of participating students now considering going
to university who would not have done so before; and the number of students wanting to
take partin future:

& Le theXier known anyone to do just one model UN conference and not want to do it
I 31 XSfudeht, UK)

Similarly, all the Polish interviewees felt that the programme had been successful in
meeting the aims they identified, for example:

aL 0 KA yrysubcéssfd. The pattiipants of the debate themselves can be an
SEIFYLX SY (KS& 3FAYySR I(FtRlent Folahdp 3SR RATTFSNB
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One of the Polish organisers and one of the Polish teachers pointed to the number of schools takasggmaindiator of
successAPolish organiser also noted:

d6¢KS 3afedtit Siiditie knowledge gained during the preparation for the conferences. The pupils and
G§SIFOKSNB INB Y2NB 46 NB 2F K2 ¢ (Okganiger Whlang).i G KS SRdzOF G A

Questionnaire results strongly supported the positive interview comments, with high numbers of student and teacher
respondents stating that they felt the MUN had been a sucasglustrated by the charts iRigure2-1, and higp numbers
feeling inspired to continue with the MUN projecti2 out of 13 UK teachers and 11 out of 13 Rdksicher respondents
answered¥d NB Sseondlyldd NIBI2Q (i K S Thazfragtamme/hasdnspired me to take part in a Model United Nations
programme in futuré, and 78% of UK student and 83.9% of Polish student respondents ans\igrbidS Ssfbon@yldd NS S Q
G2 GKS Ijwiefddéfinitelybe interested in participating in another Model UN évent

Figure2-1: Questionnaire esponse® H 1 MM0O (2 G¢KS a2RSf !'b KFa 6SSy I+ 3INBL

Questionnaire Responses (2011): "The Model UN has been a great success."

- | Strongly Agree

UK Student Respondents 8% P 1% | magree
b Not Sure
Polish Student Respondents 13% 2% | m Disagree
| | Strongly Disagree
UK Teacher Respondents 0%
Polish Teacher Respondents 0%
f f f f f
0% 20% 40% 60% 80% 100%

AsFigure2-1 illustrates,the overwhelming majority of questionnaire respondents in both the UK and PolanthéeMUN

had been asuccess However,examining the interview and questionnaire data more broadly reveals that s@mation
existedin the specificaimsrespondentdelt had been most successfwvithin a widespectrum relating to both the process of
the programme and outames for the young people involvedhe following subsections examine therceivedsuccess of
the programme in reachinthe aims numbered -# above and referring to the supplementary ideas bulleted above where
appropriate.

2.1.1. To enhance intercultural enggement (having students meet other students from different schools and
backgrounds)

This aimwas reflected upon withiby the Polish MUN magazineritten by the Polish organiseré@ lée richness of
multiculturalism, including different languages, religsoand backgrounds will positively influence ¢hé (i dzR 8ufalicnQ8 S
social sensitivity and tolerance fdifference.

A majority of student questionnaire respondents (slightly more in Poland than in the UK, possibly a reflection on the greater
diversty in the UK schools, or possibly because a greater number of schools were involved in Poland than in the UK) agreed
that MUN has given them an opportunity to meet people from different schools and backgrounds:

Question (2011): At the ModdUN | have larned more about people from different schools and backgrounds.\
UK studentrespondents 81% (10 out of 13peither YdreedQ SrdliglyareedQ @
Polish studentespondents 84% b2 out of 63 either WgreedQ  grdlighayreedQ @

UKstudent interviewes felt that an important aim was to bring together students from different schools and backgrounds:

G2 KFEG L GKAYT1 A aMo® UN i$ that yowoltdh B & rgally blg mi dizjeople doing it. From
experience, if you go to the debating qoatition it is often the same kind that kind of usually white mietdéess
11



people who are very articulate. But then you gd/todel UN andt®@ boys and girls of all races, all ethnicities,
private schools, not private schools, whatever. And you juklifeeall of those differences are completely pushed
I & A RSudeint, UK)
One Polish student interviewee noted the advantages loicalconference in terms of making new friends with similar
interests:
A met a lot of nice, friendly and intelligené@ple, who | can contact easdyStudent, Poland)
UKorganiser and teachdnterviewees also emphasised thenefits they felt the project had brought to students in terms of
making friendswith students from other schoois North Londonas examinedufrther insection3.1:
G¢KS addzRSyda GKSYasStg@gSa YIS OQYYS i A 2 y[each otheylaRer &
the conferences, by email aptioney dzYy 6 SNE> | yR GKS NJS @ SINiidm thé2canfeienc€s
ONAY3IAY3I aiddzRSyda (2 @anksd,NK)FNRY Mp aO0OK22faé¢o

Ly
2

S
S O

(/')) QJ(

2.1.2. To encourage students to take responsibility for their oearning and to feel empowered

This aim seemed to encompass three aspects: students developing a sémdepefindent learning, the feeling of
empowerment(or confidence)and the development of transferable skills. number of the student interviewees
commented that they felt that they were able to research a tdpidependently as well as taking respondityi for analysing
the information collected.Sudenta Q Ij dzS & ( A 2 y di$osupibrieN IBid ds)a gudcEsa of the programme:

Question(2011) The ModelUN has given me a chance to take responsibility for my learning.(eloing extra

reading or sarching for information by myself).
UK student respondents 82% (11 out of 136S A U &R&N W2 NJ WgrdedQRPYy It & |

Polish student respondents | 81% 60 out of 63 S A (i KgRe&D WardkglyareedQ ®

With regard to empowerment, studentendedto describethis asa sense otonfidencedevelopd amongstMUN
participants. As a UK student commented,L G KAy AdGUa LINRolofeée | 3I22R gleée 2F 3
O2y FARSY (G Ay &aLJSI ARolsHstubleft ndtddBhgtil, Fdeant insr&auiiyaing, brave and more

systematice

Through the MUNbrogramme students felt they had grown in seléspect: theywere able to not only prove to themselves,
but to the world, that they could produce thoughtful, analytical and intelligesolutions. As another UK student described:

G2S 3ISG | t2G 2F o0FR LINBaa Fo2dzi LIS2LX S 0SAy3I UK22RA
where you've been given this kind of world mission to solve, and you do feel like yming isol mean, giving

people that level of knowledge and such depth and then also the confidence to debate that and become completely
involved inthat.! yR (KSy s 06S F06tS (2 AyaLANRBSWHenKBENE A GK GKIF G

Students als@eported a growth in their sense of professionalism and maturity:

GLiIYE RSTFAYAGSEt e | & SabéduSheseFlobdl) | ineahdniwing isSi€s) ydacéh'ttdke f 1 A Y
an immature siddo it. You have to address)Xt  if you were an 'dult’. You have to look at |t as someone would if it
ga GKSANI NBIt 2(@Btodenh, K G NB G2 a2NI Al

This expectation of professionalism seemed to be very much valued by students, who
suggested that it enhanced the sense of empowerment and aehient they felt at the end
of the conferences. To treat students like adults and to take them seriously was not
necessarily an explicit aim of the project, but it was certainly something that students
appreciated and discussed at length.

Finally, trangerable skills were highlighted by most interviewees as a crucial and remarkably successful element of the
programme. One teacher commenta@il Q& { K &ble $kI$ tyatiafe Inhbrtarg (Teacher, UK)UK interviewees

emphasised range of skills luding: negotiation, communication, debating, interpersonal s&illd theability to follow set
procedures Polish partners, teachers and students also emphasised the skills acquired during conference preparation and at
conferences themselves, includirgading and translating texts and web pages from English to Polish; and public speaking,
negotiation and debating skillSThis area is discussed in more detadéction5.4.
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2.1.3. To develop student awareness of other countriasd perspectives as well as deep forms of active citizenship

While these elements are explored in more deptlséttiors 3.2, 5.1, 5.2and5.3, it is important to note here the divergence
of opinions regarding the perceived success of the MUN in promoting global awareness and active citizenship.

{ddzRSya Ay 020K NBXIA2ya aSSYSR (2 KA 3IKdedtandimgiofgiBbaldssuesQ d | ¢

as well as their ability to learn about these issues from many different country perspeciikissmay be&lue to emphasis in

GKS LINP2SOG fAGSNY GdzNB YR LINRPOS&daSa 2y R8MiSgsautivnytd 3t 20 |

global problems.Interviewees commented on theINE I NJ YYSQa OF LI OAGe (2 2Ly dzLJ ySsé
G. SOFdzaS AdUa O2dzy i NK S 3yoFHe® What-Chiia thinks Soufbhdarvih& BdEsyiana thirks/ ( A
andthose kinds of countries, you probably don't really hear their opinions very @fténQ& | Ol dzl £ £ & |j dzA
KSFNJ gKFEi GKS& KIFI@S (2 are (StemifU)KAyYyIa ¢S KSIF NI I o2d

aXez2dz £ SFNY | 062dzi ai dzF Fgoiigkr, @énd & 2 dz
you can't really believe that you've been living 13, 14, 15 years in this
62NI R y20G (y26Ay3 GKIShudetkUKp S G KA

However, the programme was acknowledged to have the tendency to
reinforce country stereotypes if stlents were not welprepared: one
UKstudent respondent to the 2011 questionnaire commented that:
Gaz2yYS RSt S3I G SandRnurRbenydBothdiSsaggdstbidO K ¢
that more training and preparation would have been helgfuie
O2YYSyliAy3d HWEEAEINR REY¥B &2 NB NBA
UK)

One of theUK teacher interviewees remarked thiae extent to which students gained a global awarensaslimited by

the topic of the conference, witthe 2011topic on women providingwider scope foX a varety ofdebate on thassueg

(Teacher, Ukhan the2010conference based on children in confl{perhaps due to the situated nature of global conflicts)

| 26SOSNE 2yS 'Y d0dzZRSYyd wHnmm 1jdzSaidAz2yyl ANB ANGE 2 KR $ yizh (0 NS
difficulty in catering for all tastes with regard to topic.

Two of the UK teachers spoke of the role of the programme in supporting student agtispiring them to make a
RAFTFSNBYOS (i &a2and KLSX ALYAGO getylveiRKy$h intedndtidng &fairs rather than just in their

02 Y Y dzy'However,abe of these teachers felt that his pupils had not yet had an opportunity ol @Sect y ST ¥
internationally on any levél

Similarly, both Polish and UK studententiewees tended to talk about action far into the future (for example, wishing to

work in a particular field), rather than taking immediate actid@ne UK student interviewee commented:
ab2g L glyid G2 o6S I tlFI¢g2SNE YR WLWKERBSY P a&KiSEXa LIWRNI @
flr @SN FYyRX KSfLI NBFdza3SSa FyR alddFFo {2 @2dz 1y263 a

AnotherUK studentespondingo the 2011 questionnaire praised the MUN for havimgened my eyes to hothe UN

2Nl & FyYyR AYyGSNBaidSR Y Ontheothér daidsdmé stud@ngs Nitl emiphadisy thegseril: (NS &
example, one Polish student felt that the MUN educate@ 2 dzy 3 LJIS2LX S (2 o6S | OGA@SzE G2 O
Europearidentities, to spread tolerance, to fight against stereotype®ne UK student 2011 questionnaire respondent
202SOGSR (2 GKS AYLI AOFGA2Y GKI G GKSIamaractifel cikzenQuitramit BENDG K S Y
Overall, there was genal agreement among interviewees and questionnaire respondents that the MUN had the potential to
contribute significan® G2 & (0 dzR Sy (i & ®ut Bds 2odverfiende én-wdhgr$h@ pragramme helped to develop

& (i dzR Bybliienent inactive citizenkip.

2.1.4. To build capacity for teachers and local authoripartners to run MUN programmes

As noted irsection2.1, the teacher questionnaires reflected a high level of enthusiasrmedotinuing their involvemenin

the MUNprogramme This commitmentvas felt by one interviewee to have been specificedipforcedby the Comenius

Regio project, who commented:2 SQ@S RS@St 2LISR | f20 2F 3I22R gAft | yR Ay
(KS F(@EacmRK).

Teacher respondents to the 2011 questionnaire expressed optimisnthbkatschools would be pleased with what the
students had achieved at the conference: every teacher respondent in boththe Uy R t 2f F YR | yagSNBR
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W3 i NEWHSES IR dzSiMyisdhadol/wil bapleased about what our students have achieved in the prograngme ¢ K S
implication here seemed to be that school leaders migdte a greater tendency to suppatudent and teacher

participation in the future, since the respse to the programme had been so positive. One UK teacher interviewee also
noted the cumulative effect of student interest in the programme, which had increased eachyeatirect result of
studentsgoingback to schooéxcited and keen to share thenthusiasm about the MUN with other students.

The importance of ongoing funding was also identified for continuing this or other projects in the fatire: K 2 LIS G K I
funding bodies will realise the value and quality of this work and our expemegicy QG 6 S RAGOKSR | FG SNJ
RS @St 2 (Waghar, UK)ngarticular, without local authority support it would not be possible to applyficther

Comenius Regio funding:2 KA OK A a | aKFHMi& has Gréat adebwile im@Bichtég | y R (Tedaches OK).€

However, omments byseveralintervieweesreflected that there would besufficientteachers able and willing tcontinue
the UK MUN programméor example

dqThere ard enough members of staff who would happily, happily these things, because they are unlike any
other school events that | have attendé{lTeacher, UK)

As inthe UK context,lie interviews and questionnaire respondesm Polish teachers and studerttearly indicated strong
interestin continuingwith the programmein the future. The twoPolishteachers and four students interviewed all felt the
probability of the conferences continuing in the future was high, becéusgeti Q& 'y SEI YLX S K26 (S| OF
different schools can cooperate andwé&se G K+ i Al 3IABSa Yl ye (TeayhérFPoland)EhisLINE FA ( a
element is explored further isectiors 2.2and2.3.

2.2.Indicator B: Sustainable Working Relationships

The extent to whth teachers and organisers feel that sustainable working relationships have been built between teachers
within each region

Inthe UK the programmaewas felt to haveoffered opportunities to
cbring Citizenship teachers together, not simply from Harinbet/, | %
20 KSNJ LI NIl & fOfganise D) d0d theogigtiesyofk [l
the conference and training days provided time for teachers to ;
network: dbecause the students run [so]i K SNB Q& |j dzA [@
down time for teachers to talk with each other and shgood
practiceX a2 GKSNB Q& | 3Iéherfko rgakd 2 N
social connectioriyOrganiserJK).

Both UKorganiserddentified the role of the local authority as key
to the sustainability of these relationships between teachers wit
theregpn:a L GKAY]1 GKS NBtIFGA2yaKka
sustainable, eminently sustainable, because we have a databas®8

GKS (Sl OKSNA | y R(OigdniSekl¥) HoReyi, HeSpitehaRr &liindah dyodatkey memberof staff (the main
project organisejy at HaringeyCouncilin April 2011 as part of broadelJKpublic sectorcuts, the organisers were cautiously
optimistic about the future of the relationships between teachers in the region:

GL GKAY] GKSNBQa | a0GNRY2SEW2 @FK eIk NE & _RYUFNEDR § A RE
aXgS KIFI@gS 3F22R 02yySOiGA2ya o0SGoSSy 2dzNJ a0K22ft axtk ol &
happen in futureé (OrganiserlUK)

¢SHOKSNBEQ @ASg LAY G dwotkingralafiondhigsSvithdother idchess in ehairfreginéwera More mixed.

Five of thel3UK2011 teacher respondent¥ A NBE SR Q  gréd¢iliHbd theNBgfaininé hadl helped them construct

sustainable working relationships with teachers from othercggh in the area. However, five teachers wétgf sureQand

three WiBagreedwith this statement. This mixed picture was reflected in the interviews. Two of the teachers spoke of the
strong network of teachert which the project had contributed

a iin Hure we'll do a lot more as teachers, we'll join up with our schools to do other things or just pass on ideas. I'm
sure that we'll link ug (TeacherlUK)

aXl ySie2N] GKIG 68 Oly O2yiAydzsS dzy RSNE@akNor@py &iGStHY
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A third UKteacher said that, although the programme provided opportunities to meet and chat with other Citizenship
teachers irNorth London, the relationshipuildingwasi [ Sa & K lithO 2Ldf NRK IKL{EB&hedIB.S v ¢

It was suggestby one teachethat additional opportunities for bringing teachers together, such as events for sharing
resources and ideagyould increase the relationshipuilding function of the programmeHowever, it was also recognised
that the time commitment inelved may make it difficult to get teachers together more frequently.

Although not directly explored in the interviewseveral interviewees including teachers, organisers and partnergioned
the value of the programme in building relationships betweegions:

qUKteachers havemade some really strong connections with teachers in Polish schools, with officers in local
government, which we know are strong enough to be able to pick up a phone and say you Kaale, demething,
funding allowingg (TeacherJK

10of the 13 Polish teachers who answered the questionnggeeedlhat the programme had helped them construct
sustainable working relationships with teachers from other schools in the area andtooregly agree@ Polish organiser
andteacherintervieweesagreed that the programme had provided opportunities for teachers in the region to meet and
build working relationships:
G¢KS G(GSIFOKSNE O022LINI S (23SGKSNE &aKIFNB SEQi§aNZeSy OS a
Poland)
G¢KS GSIFOKSNE FTNRY RATFSNBylG aOKz22f a Y(Seaacher,Paddd) K SNI |y

OnePolish organisemodified this byemphasising the complicated nature of interactions betwéesichers frondifferent
schools, pehaps a reflection on the tendency of teachers to work on their own individual marking during conferences and
training days rather than networkingd UK teachechallenged thipresumption:a gu know not everpne sits with a pile of
markingX there are tmes when you gdo chat with fellow colleagués

Two of the three organisers and the two teachers all felt that these relationships would continue beyond the life of the
programme and enable future MUN conferences or other projeicts: A 3 LIN.2 ai thedcanferericés will coftinue).
Thanks to the programme we made new contacts and started to cooperate with rlaogis that are interested ir€it
(Teacher, Poland). One of the organisers felt that it wa® A ¥ ¥ A Owlbktiier ail @ottha telatibnstips were sustainable.

Relationships with universities in Poland and the UK were also mentioned by
organisers and partnersjnce volunteer university students were invited to be
W5ANBOG2NBRQ G G4KS a!b O2y FTSNBigeda o
thiselementad { 6 dzZRSy Ga 2F GKS ! yABSNEAGE & SNEF
were very helpful, they want to cooperate with our association in similar

events.

Oveall, the programmavas felt to haveenabledmany teachers in both the UK
and Polad, particularly those more heavily involved with the programme, to
build relationships with other teachers in the regiohhere was a sense of

optimism that these could be sustainable, despite the member of staff attke

local authority who played a keole in bringing teachers together being made redunddntaddition, the programmevas
felt to havesupported relgéionship-building between studentd)etween teachers across regioasd between schools and
universities A recommendation tancrease tke relationship building function of the programme is to run a greater number
of events at which teachers involved in MUN come together to share ideas, including those currently less involved.

2.3. Indicator C: Capacity Building

The extent to which organiserfeel there is improved capacity within each region to support this and similar programmes
in the future.

Boththe UK2 NAI yAaSNE FStd GKFd GKS LINRPINFYYS KIFIR o0dzAtid OF LI O
knowledge and skillsad been increased, enabling them to work on similar programmes in the future:

GX6SQBS OSNIFAyfte odaAtd dzLd OF LI OAGe Ay G(G(KS aoOKz22fax
know howModel UN works and would be in a position to repimeland sustain & (OrganiserlJK)
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